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ABSTRACT 

This study was undertaken to provide an analysis of 
the reactions of students toward a cooperative work experience 
education program 26 to 40 years later. Major emphasis was placed on 
topics such as vocational choice, getting and holding a job, human 
relations, citizenship education, related instruction, education 
beyond high school, jobs he^d since graduation, armed services 
participation, and income range. Data from 423 respondents 
{approximately 75 percent) revealed that: (1) The greatest value of 
the program was in human relations, especially enployer-employee 
relations and the development of personality and poise, (2) In 
assisting the participants make a vocational choice, the prpgram 
ranged from somewhat to extremely helpful in 73*7 to 92«3 percent of 
the situations, (3) Employment stability was average or better, with 
approximately 60 percent remaining in the same field for which they 
had been trained, (4) In the area of getting and holding a job, the 
program was somewhat to extremely helpful in 64.8 to 94.3 percent of 
the situations, and (5) The salaries earned by the former students 
were modest, with 10.9 percent earning over $20,000 per year. A 
sample survey instrument is appended. (SB) 
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INTRODUCTION 

—JTbe comparatively recent aeeeptaace of work experience 
as an Integral part of American education marks the recognl- 
tlon once again of an age old principle of education— lea rritng 
by doing. Down through the pathway of history of the h«iB=.3 
race, many leaders both In education and Industry have strug- 
gled to retain this Important principle of a batanced_edaca- 
tlon. Hany endorsements of this Idea can be found today In 
educational books, professional and lay magazines and the dally 
press. However, follow-up studies of programs of this nature 
over long periods of time are found Infrequently. 

The purpose of this study was a critical examination of 
a program of cooperative work experience education conducted* 
In the early years of the movement In the United States. The 
appraisal of the program 26-UO years later analyzed the per- 
ceptions of former students who completed the program and 
reviewed their activities during the long period of time. 
Jfajor emphasis was placed on topics such as vocational choice, 
getting and holding a Job, human relations, citizenship educa- 
tion, reUted Instruction, education beyond high school. Jobs 
held since graduation, armed services participation. Income 
range, and general observations of the participants. Approxi- 
mately 75 percent of the former students returned the question- 
naire. Many, voluntarily, wrote additional comments. 

The large majority of the participants felt that the 
program had helped them In many ways. A very few Indicated 
that the program was of limited value to them. As most of 
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the partlclfMuits vieued their inTOlveflent in the prograa 
years later, It waa for them a study of auocess. 
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CHAPTER I 
THE STUDY 

The year (1935) I spent In this prograa was one of aj 
happiest. It made me sure I had chosen the eorreot 
field for Byself . I wish every high school boy and 
girl could participate In a pre !h as this. In 

fact, I feel It Is their right a,, such a program. 
There would probably be fewer eoi.j.ege drop-outs and 
more people happy In their chosen profession. 

Purpose of the atiidv 

This study was a critical examination of a program of 
cooperative work experience education conducted In the early 
years of the movement in the United States. The appraisal of 
the program twenty-six to forty years later analyzed the per- 
ceptions of those who completed the program anci surveyed their 
pertinent activities during the long period of time. 

Intensive long range evaluations from adults who are In 
a position to report the relationship of their work careers to 
the training they had In their high school program Is the best 
analysis of the program* s validity. These evaluations appear 
to this writer to be exceedingly Important. The study Is, In 
a sense, a test of some of the basic assumptions of the program 
Itself. 

The foci of the study were embodied In questionnaire 
Items to ascertain the degree that cooperative work experience 
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education had helped fomer atudante In maldng a choice of 
careers; gettinf and holding a job; understanding the human 
relations aspect of vork and the citizenship values vhich 
jcperiences in the coaaunlty might have had. 

Related information vas collected such as jobs held 
since graduation, armed service experiences, post high school 
education, and income range. Report cards had been kept for 
the fourteen classes. These were analyzed and the pertinent 
findings are reported in Chapter IV. Interviews of a randon 
sample of participants ascertained any difficulties responde.; 3 
may have had with items and solicited oral responses vhich 
might provide additional insights. Topics for the intervie^i 
uerp dravn from the tuenty-three items in the first four parts 
of the questionnaire and others based on free responses. 

Backcround of the study 

Mr. C. 0. Manning, Superintendent of the City Schools 
and Principal of Fergus County High School, Lewistovn, Montana 
vas a forward looking educator and an educational stsitesman. 
He vas Interested in developing cooperative work experience 
education for he felt that school related occupational experi- 
ences were essential for the total growth and development of 
the individual. He said <Moe and Brockmann, 1937 1 P* 3) iA 
partt 

The life of the community with its wealth of resources 
becomes the logical field in which to search for and 
find the best and most practical materials for the con- 
tacts and experiences essential for successful guidance, 
orientation, and induction into modern adult life. 
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The vrlter vas brought to formulace, organize. Intro- 
duce, conduct, and evaluate a program of vork experience In 
the oofimunity of Levlstovn In 1930* The underlying asaump- 
tlona vere that In the total developaent of the Individual, 
actual experience In the work environment of the community 
was important; that the school should help the student to ex- 
plore his Interests and aptitudes in an occupetional situation; 
and to work closely with the student to ascertain whether cr 
not he was achieving his vocational development objectives. 

The high school in which the program was developed 
served a county of approximately ^,000 square miles. Enroll- 
ment in the school ranged from 50^* to SHl students. The city 
of Lewistown had a population of 5*000 in 1930 and 6,000 in 
I9U0. The area was largely rural though some industries such 
as brickmaking, gypsum manufacturing and oil refineries were 
located there. The city contained the usual businesses, pro- 
fessional services and public services found in communities of 
tbij size. The siae of "the m*ln street" was considered larpe 
because it served a huge surrounding territory. The city's 
main buslnesa section offerees ;!:ore oppcrtiinities for student*! 
of the high school to try-out their vocational interests than 
might have basr. the case of a city serving only its own people. 

The bixsiness and professional men and women were recep- 
tive to the idea of cooperative work experience education. It 
did, houaver, take nctce tine end effort to explain the program 
to studontc, p*\?on*;'Js ca.plo^^ra cna the school staff. Kiroll 
ment in the program the first year, 1930-31. relatlvej.y 



SBall— eighteen students, it grev rapidly to seventy In 
1935 and then averaged about fifty per year through 19M», 



Soclo-economle eliaate of the tinea 

The great depression of the thirties and World War II of 
the forties dominated the lives of the people of Lenistovn. 
Most of the students in the group vere teenagers during the 
depression vhen Jobs were very scarce. 

I have always felt very fortunate that I was in the 
work experience program when I was in high school. 

job during these two years was with the coapaiiy. 

The years 1937 and 1938 were real depression years 
there at that time, and I know I was one of the very 
fortunate aembers of my graduating class of 137 who was 
lucky enough to even get a steady Job. The steady Job 
paid $32.00 per month— and at that time it was for work- 
ing ten hours per day, six days per week. Times have 
changed greatly since then, thank heaven, but I shall 
alwaya regard this work experience and the bad times as 
a very great experience, it gave me a great sense of 
responsibility, taught me the financial facts of life—. 
I am very positive that my success in the business world 
was all begun with the work opportunity I had in con- 
Junction with my course in high school. 



The war years brought opportunities for some of these 
young people to travel widely, get additional education through 
the armed services schools which they attended, ir work in 
defense industries. For others, their war time experiences 
were traumatic. Some of the girls became widows at an early 
age. Some of the men were wounded in battle, others never 
returned. 



Summary 

The purpose of the study was to make a critical analysis 
of the reactions which students had to the cooperative education 
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prograa tveaty-aiz to forty yeara later. The school ellaate 
In vhich the prograa started vas very favorable to the develop- 
■ent of the idea. The eoomunlty Inolading the business and 
professional men and vonen vere receptive to the idea also. 
The difficult depression and war years offered challenges in 
starting and developing the program. 



CHAPTER II 



REVIEW OP THE LITERATURE 

I vaa io tickled to have been Ineladed In your aar- 
VAV, tliougii If I hadn't been, I vaa going to vrite you 
. anyvayf 

I had always reMenbered vhen I uaa in your elasa as 
a senior (19^1) you had asked each of us to write you 
ten years f rooi then, to let you know how we were^ and 
what we had aecoaplished with our lives. This is 
about nineteen years late. 

I went back to work when (ny son) was in the sixth 
grade, and have just coMpleted my ninth year aa a 
secretary in an elementary school. I love the work 
and it certainly keeps me hopping. 

Researoh reviewed in this chapter will focus prlaarlly 
on students' iMpressions of the cooperative education programs 
In which they participated. The chapter has been divided into 
three main parts i Longitudinal atudies, the student in coopera- 
tive work experience education, and cooperative education. 

Longitudin al atudies 

A number of longitudinal studies have been done. They 
reflect the concept that follow-up studies which span a period 
of many years may provide important results. Regrotably there 
is little available literature which reports systematically of 
work experience or cooperative education impacts or influences 
over long periods of time. The brief citations which follow 
have some bearing on this study, but none are similar in scope 
nor time span. 



Levis M. Tennn and his associates (1925-26, 1930, 19^7, 
1959) atudle<V human genius over a period of thirty-five years. 
They found that fron a career standpoint the gifted men vers 
in many fields and in many kinds of vork. Mostly (about 86 
percent) the men were in the professions, managerial, official 
and semiprofessional fields vhen their careers vere classified 
according to the Minnesota Occupational Scale. A few vere in 
the semiskilled occupations and none in the slightly skilled 
or unskilled group. About one-half of the women were house- 
wives who were not employed in the labor market. The large 
majority of the gifted women were in the professional fields. 
The employed women represented such a wide range of occupa- 
tional fields that the same instrument was not used in classi- 
fying the women's work occupationaily. In the case of both 
men and women, work experience was used as an avenue to achieve 
success in one or more careers. 

John W. M. Rothney (1958) did follow-up studies at inter- 
vals of six months, two and one-half years, and five years on 
six hundred ninety counseled students in four high schools in 
Wisconsin. The study covered a pariod of eight years. Both 
control and experimental groups were used with 3^7 youths in 
the experimental group. Counselors shared many different kinds 
of problems with the students in the experimental group includ- 
ing, ••opportunities for work experience, visits to places of 
business or training, and conferences with persons who could 
inform them about opportunities^* (Rothney, 1958, p. 5). Find- 
ings of the Rothney study which have some bearing on this 
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lAvestitatlon Include the fact that atudenta In the experl- 
■ental group had lore reallsa about their strengths and weak- 
nesses when they were graduated fron high school t vera less ^ 
dissatisfied with their high school experiences, vere aore con- 
sistent in reaainlng in the careers which they had selected and 
■ade nore progress in enployMent in the five years aiTter high 
school. 

David P* Caapbell (1965) studied about eight hundred coun- 
seled and nonoounseled youth twenty-five years after they 
attended the University of Hlnnesota* He found that the coun- 
seled people looked back with favor on the counseling which they 
had received. Of significance to the present study especially 
was the finding that the counseled students were nore success- 
ful than the noncoonseled students* The counseled len reported 
slightly higher incoaes and contributed nore to society than 
the nonoounseled sen. The woaen reported move anxiety, personal 
discoBfort, and slid dissatisfaction than did the ooneounseled 
woaen* This aspect of the Minnesota study was not found in 
this writer's investigation. 

John C. Flanagan and associates (1962) have a study under- 
way of M»0,000 high school students in grades nine through 
twelve in 1,353 public and private schools in the United States. 
The study was begun in I960 and probably will be eoapleted 
after I960. The concept of follow-up studies was built into 
the design of the study. Fbllow-up studies were planned for 
1961, 1965. 1970 and I960. Voluae X of the study. Design for 
a Study of iMeriean Youth , has been published and the 



sabseqaent three or aore bookt ehould produce valuable Infor- 
aatlon helpful in the vocational development of youth whether 
or not cooperative education ia used for this purpose. 

Jerald 6. Baehaan (1967) is doing a study of approzi- 
■ately 2,500 boys in about 100 public schools in the Ohited 
States. Data were collected froa the bo^s in the fall of 1966, 
spring of 1968 and the fall of 1969* The data collected at 
these tiaes included test perforaanee and ability, attitudes, 
values, and affective states. Saphasis will be placed on the 
environaental effects on vocational developaent. These include 
occupational plans and attitudes, level of occupational aspira- 
tion, and the realisa of such plans and aspirations. 

The five studies reviewed above were not directly related 
to cooperative work experience education. However, these 
studies did show that the foraer students under study were work- 
ing in aany fields and aany kinds of work; that they used work 
experience as an avenue to success in one or aore fields; that 
they possessed aore realisa about theii^ strengths and weaknesses 
when they graduated froa high school; that they were consistent 
in reaaining in careers; that they aade aore progress in eaplo^- 
aent, and that they aade higher incoaes than was generally true 
of their counterparts in control or other groups. 

Brief suBoaries of seven pertinent investigations follow; 
the results are taken froa iapressions and reactions of student 
participants in cooperative work experience education prograas. 

Clarence Fielstra (1961) evaluated the work experience 
education prograa in five Santa Barbara County, California, high 
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school districts for the period 1953"'1960. The study ineladed 
responses froa parents, faculty and principal, eaployers, and 
students. The Majority (59*2 percent) of the students rated 
the program of great value to them. 

Grady Kisbrell, et al. (1966) replicated Flelstra's study 
in 1967-68 using a 50 percent random sample. Kimbrell found 
that the great majority (73 percent) of the students ranked the 
program of great value in their educational endeavor. 

David C. Tttttle (196^) studied cooperative education as 
measured by post high school employment of graduates of 
Technical High School, Des Moines, Iowa, 1955-61. He inter- 
viewed 135 graduates of the high school in the Des Moines area, 
and he interviewed 30 employers for the years 1960-61 of coopers 
tive education students in the same vicinity. 

The students reported that the main reasons for taking 
the cooperative training program were to obtain work experience 
and to earn extra money. The graduates expressed satisfaction 
with the technical training they had received in high school, 
their counseling, coordination service, and the Jobs at which 
they were working at the time of the study. Assessment of 
student satisfaction of work experience education is of special 
concern to this investigation. 

The employers said that they were satisfied with the 
technical training the students had received in school. The 
employers felt that the training helped the graduates to get 
Jobs and to win promotion. The employers reported that the 
school might have provided more training in production work. 
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bufliieas ethlea sod amploy>ent prooedurea. Production eon' 
seioiitneas naa probably the Bost benefieial reaolt to the atu- 
dent according to the eaployers* 

Tattle concluded that aiailar atudiea needed to be done 
and certain reaearch topica ahould be eaphaaized* Tuttle found 
that 62 percent of the graduatea were working at or in Joba 
related to their actaool preparation but he concluded that in- 
' ereaaing the effectivenesa and efficiency of the progran would 
be helpful in increaaing thia figure. 

Carroll H. Waahoff (1969) appraiaed the aelf -concept of 
vocational ability and ita relation to aelected factora in 
career deyelopaent. Wanhoff developed a queationnaire to 
■eaaure the individual* a aelf -concept of vocational ability. 
He also developed an inatruaent to aeaaure an individual* a 
aeif -concept of acholaatic ability. Hia atudy waa based on 
361 peraona, 139 aalea and 222 fenalea. All had been graduated 
for two yeara froM a high school located in a oidweatern city 
of approxioately 120,000. He divided hia population into two 
groupa— one referred to aa vocational atudenta who had taken 
two or acre vocational couraea while in high achool; the other 
group aa non-vocational students who had taken one or no coursef 
in vocational education. 

Vaahoff found the self -concept of vocational ability of 
the persons he classified as vocational atudenta equal to tboae 
individuala he classified as non-vocational students. In con- 
trast • he found that the self -concept of acadeaic ability of 
vocational atudenta waa not equal to the aelf -concept of acadeai 
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ability of those classified as non-vocatlonal students* Parents 
vere found to be the "most significant others** In terau of 
helping students In planning vocational and acadeaic endeavors. 
There vas no relationship betveer. the self-concept of vocational 
ability and the soclal-econofflic status of parents. This latter 
finding is important in cooperative education when consideration 
is given to the need to enroll young people froa minority groups 
in cooperative educational programs. 

Bruce H. Bernstein (1968) analyzed the vork values of a 
group of disadvantaged high school boys in a municipal coopera- 
tive education program in four New Xork City high schools. A 
total of forty twelfth grade boys, ten from each of four high 
schools enrolled in the cooperative program, constituted the 
experimental group and a similar number of boys from the same 
schools constituted the control group. Burnstein used the Work 
Values Inventory developed by Donald Super to ascertain the 
measured work values of the group. Martin Hamburger's Life 
Planning Questionnaire was used to secure Inferences on such 
items as postponability of entry into the job market and other 
factors. Rotter's Incomplete Sentences Blank wes used to deter- 
mine personal adjustments. 

Bernstein found that, in general, there was not much evi- 
dence of any vork value differences between the cooperative and 
the control groups of students. Significant differences were 
found between the cooperative and the control groups about when 
each wanted to enter the labor market on a full-time employment 
basis. The cooperative students expressed the desire to delay 
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entry Into the vorld of vork presumably beeaufie they wanted to 
get more education. The control group, in contrast, wanted to 
get Jobs as soon as possible. There were some findings which 
lead Bernstein to conclude t.^at further study of work values 
might be meaningful In understanding the vocational development 
of disadvantaged young people. 

M. K. Klaurens (1967) was concerned with the factors 
which make for Job satisfaction or dissatisfaction of students 
in cooperative distributive education in her study. She ran- 
domly selected 60 high school student-trainees for interviewing 
from a total population of 3^7 students in Minnesota, Iowa and 
South Dakota. Kl&urena found that Job satisfaction came from 
recognition, achievement, responsibility and interpersonal 
relations with supervisors and co-workers. Students in the 
study reported that they looked for opportunities for personal 
development and self fulfillment on the Job. The students also 
expected to find supervisors and fellow workers viith whom they 
could identify and accept as models. 

Klaurens found further that in some phases of Job achieve- 
ment there was the possibility of one of the most Important 
sources of negative feelings or of Job dissatisfaction. Failure 
on the Job results in lower self-confidence and feelings of 
guilt, shame, and Inadequacy. Interpersonal relations with 
the supervisor were found to be the source of dissatisfaction 
too. When the student saw the supervisor as not really inter- 
ested in his growth, or criticized him unfairly, negative attl- 
tudes developed in the student. 



This Investigator (19^5) in an eight year follow-up 
study of students enrolled in the cooperative work experience 
progran at Fergus County High School, Lewlstovn, Montaxui from 
September 1930 through June of 193B found that the programt 

(1) had helped students to decide on what occupation to follow; 

(2) had provided tests of Interest and abilities; (3) had given 
opportunities to combine basic school preparation with applied 
training on the Job; (U) had stimulated practical means of 
adjusting to other people; (5) and had helped develop personal 
qualities which make for success on the job. Only 3 out of 
the 250 students who returned the questionnaire said that the 
program was of doubtful value to them. 

The seven studies reviewed above indicate rather uniform 
satisfaction of cooperative education programs by students. 
These programs help students to obtain needed occupational 
experiences to get jobs; earn extra money; develop adequate 
self -concepts; create a desire for more education; obtain job 
satisfaction, achievement, responsibility; and good interper- 
sonal relations with supervisors and co-workers. 

Reports on cooperative work experience education 

The Review and Synthesis of Research on Cooperative Voca- 
tional Education (1970) is the most comprehensive source of 
Information which this Investigator has reviewed. It is one 
of a series of analytic studies prepared by ERIC Clearinghouse 
on vocational and technical education. 

The research reviewed in this analysis is grouped Into 
six main categories} Basle concepts, the student learner, the 
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enployment coununlty, educational technology, program Ifflple* 
mentation, and priorities, problems and Issues. 

A significant shift in emphasis In cooperatlye vocational 
education vas noted. In the past, launching of a cooperative 
vocational education program began with a survey of jobs In 
the community. The emerging theoretical pattern nov focuses 
on obtaining as much Information about the student as possible; 
secondly a job Is found In the community to meet the student's 
vocational developmental needs. 

The University of Minnesota (1969) prepared a Guide for 
Cooperative Vocational Education under a grant from the U. S. 
Office of Education. The report covers such topics asi 
Cooperative Vocational Education and What It Will Do, What 
Form and Type Is Best for a Speclf4^e School, Meeting Student 
and Manpower Needs Through Cooperative Education, Supervising 
the Participation of Employees, Establishing Administrative 
Relationship, Staffing Cooperative Vocational Education Pro- 
grams, and Maintaining and Improving Cooperative Vocational 
Education. Several appendices contain check lists for admin*- 
Isterlng the program. The University of Minnesota (19^9) also 
published. Notes and Working Papers from the Nationg.1 Con -' 
faranea on Cooperative Vocational Education vhlch contains a 
report of the national conference with implications of the 
1968 amendments to the vocational education act of 1963. 

Summary 

Some studies (Terman, 1925-26, 1930, 19^7t 1959; Rothney, 
1958; Campbell, 1965; Flannagan, 1962; Bochman, 196?) have been 
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reviewed here which have only Indirect *,npllcatlon to this 
investigation. These longitudinal studies did show, however, 
that former students were working In many fields and In many 
kinds of specific jobs; that they used work experience as a 
way to achievement In one or more fields j that their self- 
concepts were realistic; and that they make satisfactory pro- 
gress In employment. 

The investigations (Flelatra, 1961; Kimbrell, 1968; 
Tuttle, 196W; Wamhoff, 1969; Bernstein, 1968; Klaurens, 1967; 
Brockmann, 19^5) showed very consistent satisfactions with 
cooperative education programs by students for these experi- 
ences helped then to find themselves vocationally, develop 
saleable skills, grow Into an adequate self -concept, and 
develop techniques of Interpersonal relations with employers 
and fellow workers. 

Some reports, noteably those of the University of 
Minnesota (1969) and the Review and Synthesis of Research on 
Cooperative Education (1970) contained pertinent Information 
helpful to the further development of cooperative work exparl- 

ence education. 

The following Chapter III will explain briefly the 

method used In doing this study. 



CHAPTER III 



THE METHODOLOGY OP THE STUDY 
The principal steps of the study ^lere toi (1) Locate 
participants; (2) Prepare the questionnaire; (3) Solicit 
responses; ih) Interview selected participants; and (5) 
Analyze the data. 

Locating participants 

Duplicate report cards were available of all the students 
enrolled In the program during the fourteen years under study. 
The report cards of one class were missing, but the school 
records were in excellent condition and this llfflitaticn was 
remedied easily. The secretary who was at the school when the 
program was started was still available, and she remembered 
where some of the students were. Alumni lists were kept 
reasonably current through class reunion meetings and these 
records produced current addresses for some participants. 

The editor of the local pnper, a former student in the 
program, volunteered to publish lists of students who could 
not be found readily. Lists were printed at least three times 
in the paper and good responses resulted. Finally, in the 
three follow-up letters sent to former students to urge then 
to return the questionnaire, a list of unloeated students was 
enclosed and good results were obtained from this technique. 
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The several methods of trying to locate students resulted In 
a return of approxinately 75 percent of the questionnaires. 

The questionnaire 

A questionnaire was devised to solicit information in 
such major divisions as: (1) vocational choice; (2) getting 
and holding a job; (3) human relations in work; (»♦) work and 
citizenship; (5) related instruction; (6) education beyond 
high school; (7) armed service experience; (8) Jobs held since 
high school graduation; and (9) Income range. An open-ended 
question encouraged the participants to write evaluative 
comments about their cooperative work experience education. 
Parts I through IV of the instrument contained twenty-three 
sub-questions. Each item was to be rated on a scale of five 
points as follows: 5 « Extremely helpful, k ■ Very helpful, 
3 = Helpful, 2 s Somewhat helpful, and 1 • Of little help. 
The preliminary draft of the queationnaire was submitted to 
the advisory committee for suggestions for improvement. Revi- 
sions were made in keeping with the committee 's recommendations 
and the instrument was then prepared for distribution. A copy 
of the questionnaire is Included in Appendix V, The question- 
naires were mailed on July 17, 1970 to former students whose 
addresses were available. The mailing continued as new 
addresses were located until the latter part of November. 

Soliciting responses 

The first mailing of the questionnaire brought about a 
35 percent return. On August 19, 1970, the first follow-up 
letter was sent out and approximately 20 percent more returned 
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the Instriuent. Subseqaent follov-up letters of September 17 
and November 15 resulted in additional returns of about fifteen 
percent and five percent respectively, making the total return 
approximately seventy-five percent (7W.5 percent). About 
fifteen percent vrote personal letters in addition to answer- 
ing the open-ended question. Copies of the follow-up letters 
are in Appendices II, III, and IV. 

Interviewing selected participanta 

Interviews were conducted with ^7 participants who had 
been identified as a random sample of the ^23 respondents. 
The interview procedure had two purposes. The first was to 
ascertain whether or not the recipients understood the ques- 
tions to which they were reacting. If it had been found that 
a question was ambiguous, it would have been deleted when 
analyzing the results. Secondly, the interview obtained in- 
formation which participants might be willing to give in an 
oral interview but not put in writing. One group session with 
four former students was used to "brainstorm** evaluations of 
the program. The Downie and Heath (1965) random sampling 
technique was used. Each questionnaire had been given a num- 
ber when it was returned and then the technique was applied 
when the returns were received. Most of the sample was 
located in Montana. However, one person in the sample was 
located in Idaho, another in Nevada and three in California. 
A few interviews were conducted by telephone when it was found 
that interviewees could not keep appointments or were inadver- 
tantly away from home. 
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Analyaia of tha data 

The Inforoatlon obtained f ros the queatloimalre waa key- 
punched for data proceaalng. The Itema were aorted using the 
sex of the respondents as a major factor. Most of the results 
were converted Into percentages; tables of oajor findings were 
developed. The results of the questionnaire study and the 
Interviews with the forty-seven former students are given In 
the next chapter. 



CHAPTER IV 



FINDINGS 

I took thia program becauae I vantad to learn to 
Held, or I ahottld aay to learn to do thinga that are 
done in a naehine ahop. I really did learn a lot. 
Many thinga I put to good use yeara later. What %te 
learn when «e are young we never forget. 

General charaeteriati fta of the oarticipanta 

Two hundred fifty-four women and 169 men returned quea- 
tionnairea which were lued in thia atudy. The tablea are 
numbered and/or lettered to eorreapond with the itema on the 
queationnaire for eaay reference. Table A ahowa the returns 
by yeara and aex. Sixty percent of the returna were from 
women and forty percent from men. In the original total en- 
rollment in the program for the fourteen yeara, 56 percent wf^e 
women and percent were men. Proportionately, the returna 
are about equal for men and women. 

Aaauffling that most of the participanta graduated from 
high achool at age 18, the range in agea at the preaent time 
would be from to 57 yeara. The Judgmenta of theae mature 
participanta baaed on their long range evaluationa should have 
much merit in aaaeaaing the values of the cooperative educa- 
tion program in which they had auc:\ a vital part. 
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TABLE A 



BESPONSB BX YEAR AND SEX 



Year 


Men 


Wonen 


Total 


Number 


Percent 


Number 


Percent 


Number 


Percent 




1 


0.6 


2 


0.8 


3 


0.7 


1932 


i 


U 1 


o 
D 


3.2 


15 


3.5 


1933 


13 


7.7 


13 


5.1 


26 


6.1 




16 


9.5 


II 


»*.3 


27 


6.^ 


.1935 


16 


9.5 


22 


8.7 


38 


9.0 


1936 


16 


9.5 


19 


7.5 


35 


8.3 


1937 


12 


7.1 


IS 


7.1 


30 


7.1 


1938 


13 


7.7 


19 


7.5 


32 


7.6 


1939 


19 


11.2 


26 


10.2 


»*5 


10.6 


19>«0 




8.3 


16 


6.3 


30 


7.1 


19W1 


16 


9.5 


26 


10.2 


U2 


9.9 


19^2 


10 


5.9 


25 


9.8 


35 


8.3 


19^3 


9 


5.3 


20 


7.9 


29 


6.9 


l9Mt 




»f.l 


-22 




-36 


8.5 


Total 


169 




25W 




W23 





Vocational ohoice 

Part I of the questionnaire dealt with the help a former 
atttdent might have received from the vork experience education 
program in assisting him to choose his career. Tables I.l 
through 1.6 give the data on this point. Reference to these 
tables reveals the fact that from 73.7 percent to 92.3 percent 
found this phase of the program somewhat to extremely helpful. 
These percentages were arrived at by adding the percentage 
equivalents of the ratings 2, 3, 5. This procedure was used 
in Interpreting the tables pertaining to points I through IV 
on the questionnaire. 
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The Boat helpful lte«a as •honn In Tables 1.2 and IM 
vera those uhieh gave the students f undanental ideas and back- 
ground in business "^and helped them to develop appreciation and 
understanding between foroal education and job success as 
these related to their career choices. Both aen and vonen 
believed that developing appreciation and understanding betveen 
formal education was extreaely important to them. Women, hcu- 
ever, felt twice as strongly about it as did the men. The 
former students felt that the program helped them too in deter- 
mining their suitability for their chosen fields, gave them 
opportunity to explore these fields, furnished information ab'.t 
choices of a life work, and helped them to make progress to- 
ward ietn occupational goal. These values are substantiated in 
Tables I.l, 1.3, 1.5, and 1.6. 

For most of the students, this work experience was their 
first venture into the world of work. The process of helping 
the students select the work station most suitable for their 
vocational development needs was somewhat involved. The stu- 
don*.-'. «ppll'»''. for their cooperative work experience early in 
the second semester of their Junior year. They filled out 
application blanks, obtained recommendations from two to three 
teachers and were counseled by the coordinator. The students 
in the school took achievement tests and vocational interest 
inventories such as tha Kuder and the Strong. Aptitude tests 
were occasionally given in art, music and other areas. Cumula- 
tlve records were available from the first grade on for those 
who entered the high school from the city schools and from the 
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TABLE I.l 

VOCATIOKAL CHOICE 
DeteraiAs Xour Choice of Life Work 



Rating 



Men Woaen Total 

HttBber Percent Nuaber percent Nunber Percent 



5 21 12.>* W3 16.9 6W 15.1 

h 25 lW.8 52 20.5 77 18.2 

3 Mi 26.0 66 26.0 110 26.0 

2 31 18.3 31 12.2 62 IU.7 

1 ^3 25.1* h6 18.1 89 21.0 

MR 5 3.0 16 6.3 21 5.0 



^(0/B) - <P*-01)j . 13.81 (Pl.Ol), 

^(0/E) • ^9-52 (PS. 001); , 8.19 (MS) 

UHERBi (Syabole pertinent to the Chi square notations) 

N represents Males 0 represents observed frequencies 
P represents feaales B represents expected frequencies 
T represents totals 0/E represents observed frequencies 

eonpared «ith expected frequencies 
H/F represents Males coapared vith 

feoales 

A suiuary table of all the, Chi squares' levels of significance 
for all 23 iteas vill be found in Appendix VI. 

eigh*;-! t*rfidt*. for those Mho cane fron other eleaentary schools. 
In the counseling sessions with the coordinator^ all pertinent 
data applying to vocatlcr.al choice was discussed vith the stu> 
dent so that he had a fairly good perception of what vork 
experience he vould :^eod to further his vocational developaent. 
Pinallyt he was sent to an eaployer for an interview for a 
training Job for the rr< Honing fall. Sooetiaes the student 
interviewed several eap.loyers in the spring. If the student 
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changed hla Bind about hi a training during the aOBaer, he had 
the opportunity to sake a change the following fall should a 
place be available. 

TABLE 1.2 

VOCATIONAL CHOICE 
Give You Fundamental Ideas or Background of Business 

Men Wonen Total 

Nunber Percent Number Percent Number Percent 

5 25 1*».8 68 26.8 93 22.0 

*♦ 57 33.7 7^ 29.1 131 31.0 

3 52 30.8 63 2»*.8 115 27.2 

2 2h lh.2 27 10.6 51 12.1 

1 10 5.9 16 6.3 26 6.1 

HR 1 0.6 6 2.5 7 1.7 



^(0/E) ' ^7.89 (P*. 001)5 4(0/E) = ^^'^^ (Pi. 001); 
4(0/E) " 92-5^ --^^^J ^^p - 9.67 (Pi .05) 

TABLE 1.3 

VOCATIONAL CHOICE 
Made Progress Toward a Chosen Occupational Goal 

Men Women Total 

Number Percent Number Percent Number Percent ' 

5 18 10.7 52 20.5 70 16.5 

H 2H lh.2 1*3 16.9 67 15.8 

3 58 3^.3 62 2kM 120 28.W 

2 29 17.2 26 10.2 55 13.0 



1 3.6 21.3 ^♦9 19.3 85 20.1 

NR U 2.h 22 8.7 26 6.1 

4(0/E) • 28.97 (Pt.OOl), ^^Q/^j - 15.28 (PS.Ol), 

4(0/E) ■ 3^-''° (Pf .001); . 13.26 (Pi. 01) 
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TABLE I.W 

VOCATIONAL CHOICE 
Develop Appreciation and Understanding Between 
Fbroal Education and Job Success 



Men Woaen 

Number Percent Nuaber Percent 



Total 



NuBber Percent 



3 
2 
1 
KR 



26 
(k 
^8 
16 
12 
3 



15.U 

28. >t 
9.5 

1.8 



65 
16 
8 
10 



29.1 
31.9 
25.6 

6.3 
3.2 
3.9 



100 
1»*5 
113 
32 
20 
13 



23.6 
35.3 
26.7 

3.1 



4C0/E) ' (Pf .001)^ r 114.06 (Pi. 01) 



TABLE 1.5 

VOCATIONAL CHOICE 
Explore the Fields in Which Your 
Occupational Interests Lay 



Rating 



? 

3 
2 
1 
NR 



Men 



Wonen 



Total 



NuBber Percent Nufflber Percent Nuiaber Percent 



25 
26 



IU.8 
20.7 



62 

63 
32 

3? 
Ik 



2>4.8 
12.6 
15A 
5.5 



69 
97 
106 
58 

It 



16.3 
22.9 
25.1 
13.7 

^2.1 



^(O/B) • ''^'» 4(0/E) = "-^2 (P4.01), 



(6/B) 



» 19.63 (Pf .001), : (NS) 
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» TABLE 1.6 

VOCATIONAL CHOICE 
Deteralne Your Suitability for Those Fields 



Rating 



Men Women Total 

Wunber Percent Nunber Percent Nuaber Percent 

5 25 1»».8 58 22.8 83 19-6 

S 39 23.1 80 31.5 119 28.1 

3 ^9 29.0 59 23.2 108 25.5 

2 25 lW.8 20 7.9 ^5 10.6 

1 29 17.2 30 11.8 59 13.9 

NR 2 1.2 7 2.8 9 2.1 

4(0/E) - ^3.03 (P--.01); X^^^^^ = U7.W3 (P^.Oox); 
4(0/B) ' (Pi. 001); . 13.80 (PS. 01) 



The preliBinary preparation for the Job experience the 
following fall helped the participants to develop a real appre- 
ciation and understanding betveen formal education in the 
classroom and Job success. SimlUr findings %iere reported by 
Pielstra (I960) and Klmbrell (I960). In the vocational develop- 
ment process, then cooperative work experience education makes 
a consistent contribution to helping participants B»ke realistic 
choices* 

The significant differences of the questionnaire items 
are given in Table X of Appendix VI. It will be noted that the 
observed frequencies differ from expected frequencies by an 
amount %ihlch is statistically significant in all cases except 
two Ih the first three data coIubuIS. Chance is not likely to 
be a factor of the differences. From the data, the differencer. 
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bet%9een observed frequencies and expected frequencies appear 
to be attributable to factors within the work experience educa- 
tion program. The testimony of the participants Is conflrned 
by the chl square analyses of observed frequencies compared 
with the expected frequencies. 

Table X shows that In fifteen of the twenty-three Items 
the distribution of male frequencies differs from the dlstrl- 
batlon of the female frequency by an amount that Is statisti- 
cally significant. Perhaps the differences betwee*. the work 
experience education assignments for males compared with 
females explains the ratio of significant chi squares. 

flatting and holding a job 

Part II of the questionnaire had to do with how students 
perceived the relationship of their training to getting and 
holding a Job. One student commented j 

There Is no substitution for on-the-job training in 
conjunction with education. Many Junior colleges are 
now teaching air traffic control due to the great 
shortages of this skill. Real progress is derived 
from this type of schooling since the student pta 
the practical idea of the Job and how it fits In jitlx 
his classwork. Personally I am very thankful that I 
had the opportunity of this type of schooling. 

Prom Tables II. 1 through 11.10 it can be seen that from 
6U.8 percent to 9^.3 percent of the former students considered 
the on-the-job training somewhat to extremely helpful. The 
most helpful points as presented in Tables II. 5. II -7 » II-3» 
II. 1, were those which broadened the participants* understand- 
ing of the occupational world, helped them to learn the 
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fuadanentala of being an employee « taught them to assume 
responsibility, and gave them knovledge and attitudes nec- 
essary for successful Job performance. Similar revelanee of 
Items of this nature vere found In the Plelstra (I960) report 
and the Klmbrell (1969) study. Gaining knowledge and attitudes 
necessary for successful Job performance was the one rated 
extremely helpful by both men and women^ The difference In 
rating was almost two to one for M5.3 percent of the women 
reported It extremely helpful ..areas for men the flgur« was 
26.0 percent. 

The former students also believed, according to Tables 
II.2, 11.10. II.W, II. 6, II.8, and II.9t that the program 
served them too In acquiring the basic habits of Industry, 
achieving happiness In their work, understanding the relation- 
ship of the work they did to the wages they received,' assist- 
ing them In obtaining their first Job, benefiting them finan- 
cially, and moving up the ladder In their work. 

Students engaged In the work experience education program 
enrolled In a course called Business and Industrial Relations 
with the name changed to Occupational Relations during the 
latter years of the program. The course was designed to help 
students understand many of the points covered In Parts I-IV 
In the questionnaire. Specifically, the course Included such 
units as Occupational Problems of Young Workers, Business Organi- 
zation and Problems of Starting a Business, Problems of Selling 
li# Business and Industry, Relation of the Financial System to 
Business and Industry, Personal Management of Vlages and Income, 
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ProbleM of Buying for Home and Panlly Use, and the Relatlon- 

ahlp of Fudly Life to Success on the Job, 

TABLE II. 1 

08TTING AND HOLDING A JOB 
Gain Knovledge and Attitudes Necessary 
for Successful Job Perforaance 



Men Women Tot^l 

'^^^^^ Mnabar Percent Number Percent Number Percent 



t 

3 
2 
1 
NR 



71 

'I 

6 
9 



26.0 
kZ.O 
18.3 

3.6 
5.3 



115 
63 
51 
10 
5 
10 



20.1 
3.9 
2.0 

3.9 



15? 

^2 
18 
11 
19 



37.6 

31.7 
19.H 

^.5 



z 219.8»» (P£.001); l^j, m 20.81 (P*.001) 



TABLE II. 2 

GETTING AND HOLDING A JOB 
Acquire the Basic Habits of Industry 



Men 

Number Percent 



Women 
Number Percent 



Total 
Number Percent 



t 

3 
2 
1 
NR 



2U 
52 
56 
17 
17 
3 



lW.2 
30.8 

33.1 
10.1 
10.1 
1.8 



6W 

!7 
61 

25 
21 
16 



25.2 
26.^ 

6.3 



88 
119 
117 
U2 
38 
19 



20.8 
28.1 
27.7 
9.9 
9.0 
U.5 



*M(0/B) - "^'^^ (Pi.OOl); X|(0/B) « »*2.92 (PS.OOl)-, 
4(0/E) • ^^-^^ (PS. 001) J = 9.71 (Pt.05) 
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TABLE II.3 

GBTTINO AND HOLDING A JOB 
Learn to Assane Respoosiblllty 



_ . - Men Woaen Total 

Number Percent Nunber Percent Nonber Percent 



37 a. 9 107 *»2.1 1M» a'+.o 

66 39.1 76 29.9 lj»2 33.6 

3 38 . 22.5 M» X7.3 82 19.W 

2 Ik 6.3 IW 5.5 28 6.6 

1 10 5.9 8 3.2 18 U.3 

NR W 2.W 5 2.0 9 2.1 



^(OA) ■ ^^'^^ CPS .001); = 1»»0.98 (PS.OOl); 

4(0/B) ' ^^**-^^ (Pi.OODj » I9.ll| (Pi. 001) 

TABLE II. W 

OETTING AND HOLDING A JOB 
Helped You Understand the Relationship of the Work 
You Did and the Wages You Received 



Rating 



Men Woaen Total 

NuBber Percent 



Nufflber 


Percent 


Number 


Percent 




18.9 


70 


16.5 




21.7 




21.7 




25.2 


118 


27.9 




im 




12.3 


% 




60 


lH.2 


2W 


9.»» 


31 


7.3 



22 13.0 

37 21.9 

3 5h 32.0 

2 23 13.6 

1 26 15.U 

7 H.l 



*S(0/B) " 22-38 (Pt.OOl), x2^^/g^ . 18.30 (P-.Ol), 
4(0/B) = 36.W7 (PI. 001) J J^j, n W.ll (NS) 
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TABLE XI. 5 

GETTING AND HOLDING A JOB 
Broaden Yoar Obdtrstajidlng of the Occupational Uorld and 
the Working Conditions In the World of Work 



Men Woaen Total 

Number Percent Ntuateer Percent Number Percent 



5 36 21.3 70 27.6 106 25.1 

U ?0 29.6 83 32.7 133 31.W 

3 60 35.5 67 26.£» 127 30.0 

2 13 7.7 .20 7.9 33 7.8 

1 9 5.3 12 H.7 21 5.0 

R 1 0.6 2 0.8 3 0.7 



NR 



4 



n 59.56 (PS .001); 4(0/E) * ^^'^^ (PS.OOl)j 



(0/E) 



4(0/B) • 13^*5 7 (PS.OOl); 3l^p«'*.78 (NS) 

TABLE II. 6 

GETTING AND HOLDING A JOB 
Get Tour First Job 

Men Wonen Total 

latlng ■ ■ 1 r 

Number Percent Number Percent Number Percent 

5 38 22.5 95 37.'* 133 31.** 

^ 32 18.9 21 16.9 75 17. 7 

3 31 18.3 39 I?.'* 70 16.5 

2 17 10.1 12 <.7 29 6.9 

1 W5 26.6 52 20.5 97 22.9 

NR 6 3.6 13 5.1 19 »*.5 
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Rating 



TABLE II. 7 

QBTTIMQ AND HOLDING A JOB 

LearA the FundaBeotala of Being an Bnployee 

Men Women Total 

Nttiber Percent Niuiber Percent Number Percent 

5 27 16.0 91 35.8 118 27.9 

5 Sf $9 27.2 12W 29.3 

3 58 3W.3 62 2h.k 120 26X 

2 20 11.8 16 6.3 36 8.5 

I 7 5.1 9 3-1- 16 3.8 

HR 2 1.2 , 7 2.8 9 2.1 



4(0/B) ■ ^9-^^ (Pi. 001); x|(o/j.j = 101.6W (Pi.OOl); 
^(0/B) * ^^^'^^ (Pi .001); ^ 22.50 (Pi.OOl) 

TABLE II.8 

GETTING AND HOLDING A JOB 
Help You Financially 



Rating 



Men Women Total 

Number Percent Number Percent Number Percent 



5 2h ik.2 53 20.9 77 18.2 

H Wl 2W.3 39 15.»* 80 18.9 

3 35 20.7 h8 18." 

2 2h lh.2 25 9.i -ry jLi.u 

1 Wo 23.7 71 28.0 111 26.2 



j5 20.7 18.J 83 19.6 

2 2li lW.2 25 9.8 k9 11.6 

»0 23.7 71 28.0 111 

NR 5 3.0 18 7.1 23 5.'* 



4(0/B) -8-50 (MS) I = 2W.59 (P £.001); 

*T(0/B) " ^^'^^ (PS. 001); Xg^y - 9.02 (NS) 
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TABLS II. 9 



GBTTINQ AND HOLDING A JOB 
Move up the Ladder in Your Occupation 



Rating 



3 
2 
I 
MR 



Men 



Women 



Total 



Number Percent Number Percent Number Percent 



21 
21 

•♦J 
26 

52 
6 



12.H 
12. W 
25.>* 

30.8 
3.6 



7 

31 
71 
20 



IU.6 
16.1 

21.3 
12.2 
28.0 
7.9 



62 

12 



13.7 
llt.7 
22.9 
13.5 
29.1 
6.1 



^(0/E) ■ ^^'"^^ (P*.001)J 4(0/E) - 21.73 (Pf. 001)5 
^(0/E) • (Pi. 001) J . 2.88 (NS) 



TABLE 11.10 

OETTIMG AND HOLDIHO A JOB 
Achieve Happiness in Your Work 



Rating 



3 
2 
1 
NB 



Men 



Women 



Total 



Number Percent Number Percent Number Percent. 



19 

30 

28 



11.2 
17.8 

Hi 
1-i 



6W 
76 

22 

37 
11 



17.3 
25.2 

m.6 
U.3 



68 
15 



lU.9 
22.2 

11.8 
16.1 
3.5 



^(o/E) = ^'♦.55 (P*.ooi), 4^0/E) - ^-^9 (Pi.OOl), 



X2 



T(0/E) 



53.00 CPS.OODj X^p . 11.70 (P6.01) 
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In addition to the Occupational Relations coarse, stu- 
dents training In office vork continued classes in shorthand, 
typing, or bookkeeping) students working as ne^hanlcs enrolled 
in shop courses in school} but not all occupations at which 
students worked in the coomunity had specifically related 
courses in school. 

The coordinator of the program had two hours per day of 
asslrned time to cheek the students* progress on the job with 
enployers. Visits to the training stations were nade about 
every two weeks. Individual problems of students arising out 
of their work experiences were discussed during the coordina- 
tor's regular counseling hours at school. 

The on-the-job phase of this program was very important 
to this group of participants. It is probably true in other 
cooperative education programs also. Tuttle (196W) discovered 
that the main reasons why students took the cooperative work 
experience education program was to obtain work experience and 
to earn extra money. The participants perceived that getting 
practical experience to get started in the 'world of work is 
very possible through a program of cooperative work experience 
education. 

The area of hucan relations as it pertains to cooperative 
work experience education was evaluated in Part III of the 
que6<;ionnaire. The icportance of education in this area is 
Indicated by the following reaction of a former student! 
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I feel the greatest benefit I received from the 
program vas In the area of human relations* All 
through mf military and civilian careers I have 
recalled experiences learned. The greatest benefits 
are In learning job responsibility, getting along 
tilth employer and other employees and the public you 
serve prior to actually being confronted vlth getting 
your first salaried Job. 

Tables III.l through III*^ make evident the fact that 
the participants In this study thought that the human rela- 
tions factor was somewhat to extremely Important for 79.9 
percent to 95.W percent of them. The most helpful Items were 
learning to get along with employers, employees, and develop- 
ing personality and poise as Is evident In Tables III. 2, III.l, 
and HI. 3. Approximately 80 percent Indicated In Table III.H 

TABLE III.l 

HELP IN HDMAN RELATIONS 
Learn to Get Along With Fellow Employees 



. Men Women Total 

Numbe r Percent Number Percent Number Percent 

5 ho 23.7 90 35. W 130 30.7 

? 69 5o.8 83 32.7 152 35.9 

1 
NR 



ho 


in 


69 




h6 


27.2 


10 




3 


0.6 


1 



12 h.7 22 5.2 

12 W.7 15 3.6 

5 2.0 6 l.H 



4(o/B) ■ ^'^'^ Cp^.ooDj 4(0/E) " "2.06 (Pt.OOl), 
4(0/E) • (Pi .001)1 . 11.16 (Pi.05) 



that they had been able to make a more satisfactory adjust- 
ment to their school situation than otherwise might have been 
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possible throagh the cooperative work experience progran* Both 
men and voaen felt that learning to get along vith enployers 
vas the aost iaportant item in this part of the instrument. 
Women felt more strongly about the importance of this point 
than did the men for 39*0 percent of the vomen as against 2W.9 
percent of the men rated the item extremely important. Appar- 
ently employers are very important people in the lives of young 
workers . 

TABLE III. 2 

HELP IN HUMAN RELATIONS 
Learn to Get Along With Employers 



Rating 



Men Women Total 

Number Percent Number Percent Number Percent 



5 k2 2U.9 99 39.0 Ikl 33.3 

4 66 39.1 86 33.9 152 35.9 

B 18.9 

3^2 n 3.1 

NR 2 1.2 U 1.6 6 



3 ^6 27.2 kS 16.9 9^'^ 22.2 

2 8 U.7 9 3.5 17 ^.0 



^(0/E) • ^2-2^ (P^.OOl); . l'»2.92 (Pi.OOl), 

*T(0/B) " ^^'^^ (Pi .001), IO.36 (P5.05) 



Other investigators of cooperative work experience educa- 
tion have found the human relations aspect to be important. 
Fielstra (I960) and Kimbrell (1969) reported this to be true 
in their investigations. Klaurena (1967) stated that students 
in her study said that they looked for opportunities for per- 
sonal development and self fulfillment on the job. 
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TABLB III.3 

HELP IN HOHAN RELATIONS 
Develop Personality and Poise 



Men Wocen Total 

NuBber Percent Number Percent Number Percent 



2W lk.2 95 37.W 11? 28.1 

56 33.1 60 23.6 116 Z7.h 

3 h 3l.»* 25.2 117 27.7 

2 18 10.7 20 7.9 38 9.0 

I 12 7.1 11 ^-3 23 5.W 

NB 6 3.6 »♦ 1.6 10 2.»f 



4(0/E) " ^^-^^ (P^.OOl); x|(o/g) . 9»».8U (P^.OOl); 
4(0/B) ■ ^^^'^ (PS. 001) 5 4/P= 26.53 (P^.OOl) 

TABLB III.H 

HELP IN HUMAN RELATIONS 
Make a More Satisfactory School Adjustment Than 
You Othemise Might Have Made 



Rating 



Men Women Total 

Number P ercent Number Percent Number Percent 

5 25 1»».8 50 19.7 75 17.7 

k US 27.2 55 21.7 101 2j.9 

M» 26.0 63 2U.8 107 25.3 



3 
2 
1 
NR 



2 2U IW.2 31 12.2 55 IJ-g 

i 25 1»».8 S2 16.5 67 15.8 

R 5 3.0 13 5.1 18 ^.3 



4(0/B) ■ 2»».U9 (P 4.001), X2^p - 3.19 (NS) 
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CltiaenahlD adneatlon 

Part IV of the queatlonnalrd appralaed the Judgaenta of 
the foraer atadenta on their perception of the eltlsenahlp 
valuea which the program odght have had for thea. One atudent 
aald that It vaat 

A very good experience to put a atudent Into the 
actual working world while atlll attending achool. 
Better cojuunlcatlon between the atudent and the 
coiBBunlty juty help ellnlnate youth from revolt or 
entering the hippy cooBune. 

The former atudenta believed that, aa evident from Tablea 

IV. 1 through IV. 3* they found the program aomewhat to extremely 

TABLE IV. 1 

HELP IN CITIZENSHIP EDUCATION 
Develop Better Underatandlng of the Community 



Rating Women joi 

Number Percent Number Percent Number Percent 



3l 

3 



5 17 10.1 56 22.0 73 17.3 

5 il ?H ^5 21.7 9? 22.2 

3 S2 \^*§ 71 28.0 11*0 33.1 

2 25 lW.8 32 12.6 57 13.5 

1 17 10.1 3!» I3.W 51 12.1 

MR 2 1.2 6 2.^ 8 1.9 

4(0/E) " 57-^^ (Pi.OOl)j - 21.80 (P*.001), 

4(0/B) ■ 62.29 (Pi.OOl), . m.87 (P±.01) 



helpful In from 85.6 percent to 89.9 percent of the Inatancea. 
The moat beneficial point waa that of making the tranaltlon 
from achool to work aa presented In Table IV. 2. Women rated 
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TABLE IV. 2 

HELP IK CITIZENSHIP EDUCATION 
Make the Transition from School to Work 



Rating 


Men 


Women 


Total 


Number 


Percent 


Number 


Percent 


Number Percent 






19.5 


81 


31.9 


llU 27.0 


I 


l\ 


2U.9 




29.1 


116 27. W 


3 


51 


30.2 


58 


22.8 


109 25.8 


2 


19 


11.2 


22 


8.7 


»♦! 9.7 


1 


23 


13.6 


lU 


5.5 


37 8.7 


NR 


1 


0.6 


5 


2.0 


6 l.U 



^(0/B) = 20.81 (PS .001); - 73.91 (Pi. 001), 

^(0/B) " ^^-^^ (PS^.OOl); Xg/p . 16.80 (Pi.Ol) 



TABLE IV. 3 

HELP IN CITIZENSHIP EDUCATION 
Become a More Responsible Citizen Ttian 
You Othemlae Pelt Xou Might Have Been 



Batint Men WO^en Total 

Number Percent Number Percent Number Percent 

5 23 13.6 50 19.7 73 17-3 

i hi 26.0 66 26.0 110 26.0 

3 55 32.5 6U 25.2 119 28.1 

I li IU.2 36 1<.2 60 IU.2 

1 22 13.0 32 12.6 5^ 12.8 

NR I .0.6 6 2M 7 1.7 



4(0/B) • (P^.OOl), - 19.58 (P^.OOl), 

4(0/E) • (Pi-OODi X^p . W.09 (NS) 



this point almost^ tvlce as Ifflportant as the men did. Develop- 
ing better understanding of the cooaunlty and becoming respon- 
sible citizens vere other values of Importance to the former 
students* 

That cooperative vork experience education does have 
citizenship values for students vas also found to be true In 
the Flelstra (I960) and the Klmbrell (1969) studies. Giving 
more emphasis to citizenship values in cooperative work experi- 
ence education program in schools may help to produce better 
communication and understanding between "the establishment" and 
the younger generation. 

Related instruction 

Nearly all (96.9 percent) of the students enrolled in a 
course called Business and Industrial Relations. Details of 
the content of the course were given earlier in this report. 

In this study students vere asked which of the four main 
points with the twenty-three sub-points in the questionnaire 
helped them in their work. Many of the twenty-three items had 
been covered in the course in Business and Industrial Rela- 
tions. A tabulation showed that 231 respondents who answered 
the question listed one or more of the items as being helpful 
to them. The items mentioned most frequently weret (1) Gained 
knowledge and attitudes necessary for successful job perfor- 
mance; (2) Broadened my understanding of the occupational world 
and working conditions in the world of work; (3) Learned to 
get along with fellov employees; (W) Learned to get along with 
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eaployers} (5) Learned to assune reaponaiblllty ; and (6) Gave 
■0 fondaaental ideas or background of buslnesa. 

It was stated in Chapter I that the underlying assuap- 
tions of the prograa vere that in the total developsent of the 
individual, actual experience in the vork environment of the 
cofflBunity %fas iaportant; that the school should help the stu- 
dent to explore his interests and aptitudes in an occupational 
situation; and to work closely vith the student to ascertain 
whether or not he was achieving his vocational objective. The 
class in Occupational Relations was learner centered and 
afforded the coordinator the opportunity to help determine how 
much of the instruction should be specific to a given occupa- 
tion; what amount of instruction might be of a group nature 
devoted to occupational understanding; and how much effort 
should be devoted to career development which would require 
education beyond the high school. The participants in this 
study believed that the course helped them to gain the know- 
ledges saleable skills, and understan'^ing for successful voca- 
tional development. 

Analysis of report cards 

The analysis of the data contained in the report cards 
for each of the fourteen years substantiated other aspects of 
the investigation and contributed the following informationt 

1. Students were highly motivated as evidenced by the 
grades they earned. Nearly all of the students (95.6 percent) 
completed the program in the year in which they began. Most 
of the students were awarded grades above average; 70 percent 
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were rated as good and 6.6 percent were rated as excellent. 

2. Although the report card structure vas changed 
several times during the fourteen year period, the evidence 
frojB these cards revealed the fact that the students ful- 
filled the four aajor objectives of the prograa surveyed by 
the questionnaire. Vt>r the classes of 1937'-39 from 81.6 per- 
cent to 90.8 percent vere rated as good on responsibility, 
cooperation, work habits, and performance related to their 
potential. Of the report cards for the period 19*^0-^^, 97*7 
percent of the students vere rated good In human relations 
and 93*7 percent were rated adequately prepared for their 
cooperative work experience education. 

3* Attendance of the students on the job was very good 
to outstanding in 9^*6 percent of the cases over the fourteen 
year period. Students in this category missed fifteen days 
or less per year. Only 5.2 percent vex' absent fifteen or 
more daytf during the period surveyed. 

^, The data from the rep t cards indicated that most 
of the males (78.7 percent) were enrolled in saleswork, autc 
mechanics, machine shop and other technical work. The females 
were concentrated (87.3 percent) in secretarial and clerical, 
saleswork, and teaching. 

Education bevond high aofaool 

FOrty-aix and one tenth percent did work beyond high 
school according to Table VI. 1. a. Approximately the aame 
percentage of men (W6.2 percent) as women {}t$.l percent) went 
on beyond high school. 



TABLE VI. 1. a 
EDUCATION BEYOND HIGH SCHOOL 



Responae 



Men 



Voaen 



Total 



NuMbar Percent Number Percent Number Percent 



Yea 

No 

NR 



78 



^6.2 

>1. 

2. 



Total 169 



117 
128 
9 

25»» 



U6.1 
50. W 
3.5 



195 
215 

JL3 

W23 



50.8 
3.1 



The studenta attended 117 different achools and colleges. 
Moat of them went to colleges near home Including the units of 
the Montana System of Higher Education, private colleges, 
buainoss and trade schools, and a variety of educational insti- 
tutions located in the western and mid-vestern and the central 
part of the United States. 

The highest level attained by the students is made evi- 
dent by Table Vl.l.b. Most of the respondents obtained 

TABLE Vl.l.b 
HICffiEST EDUCATIONAL LEVEL ATTAINED 



Men 



Vomen 



Total 





No. % 


No. 


i 


No. 


i 


Vocational Certificate or 












Training Program 


27 16.0 


U6 


18.1 


73 


17.3 


One Year 


6 3.6 


8 


3.2 


l»t 


3.3 


Two Years 


Ik 8.3 


18 


7.1 


32 


7.6 


Three Years 


U 2.^ 


13 


5.1 


17 


>t.O 


Pour Yeara 


18 10.7 


21 


8.3 


39 


9.2 


Graduate Program 


7 W.l 


6 


2.^ 


13 


3.1 


Professional School 




0 


0.0 




0.9 


Other 


2 1.2 


7 


2.8 


9 


2.1 


NR 


J7 51.5 


135 


53.2 


222 


52.5 


Total 


169 


29* 




U23 





^5 

vocational certificates. Nine and two-tentha percent com- 
pleted four years of college work and 3.1 percent finished 
some kind of graduate preparation. 

Table VI.l.c reveals the degrees or dlplonas earned. 
Nine and seven-tenths percent earned the baccalaureate degree. 

TABLE VI.l.c 
DBOREES OR DIPLOMAS EARNED 





Men 


Women 


Total 




No. 




No. 


% 


No. 


i 


Two Year Diploma 


2 


1.2 


7 


2.8 


9 


2.1 


Three Year Diploma 
or Certificate 


1 


0.6 


9 


3.5 


10 


2.k 


Associate of Arts 


I 


0.6 


0 


0.0 


1 


0.2 


Baccalaureate' 


17 


10.1 


2k 


9.k 


kl 


9.7 


Masters 


6 


3.6 


2 


0.8 


8 


1.9 


Professional Certificate 


k 


2.k 


0 


0.0 


k 


0.9 


Doctorate* 


0 


0.0 


0 


0.0 


0 


0.0 


Honorary 


0 


0.0 


0 


0.0 


0 


0.0 


Other 


1 


0.6 


1 


O.k 


2 


0.5 


NR 


137 


81.1 


211 


83.1 


3kB 


82.3 


Total 


169 




25k 




k23 





*0ne doctorate was discovered after tabulations had been com- 
pleted. 



About two percent obtained the masters degree and one earned 
the doctorate. Bernstein (1968) In his study found that the 
cooperative education student a*, contrasted with the control 
group wanted to delay entry Into the labor market presumably 
because they wanted to get more education. Perhaps students 
In cooperative work experience education see the value of 



^6 

additional education as the result of their experiences as 
contrasted vith those vho do not. 

Jobs held since high school gr aduation 

NDst of the graduates worked at several different Jobs 
during their life time. Nine major occupational categories 
were developed to classify the variety of vocational experi- 
ences reported by the respondents. Table VI. 2 shows these 
classiflcationa and the years of service in the several groups. 
Most of the respondents worked in clerical and related, home- 
making, managerial, professional and related, and in certain 
major industries and government services. Longevity of work 
in the several groups varied considerably. It was interesting 
to note that in homeoaking 8.3 percent of the respondents had 
from thirty-one to forty years experience. Almost 7 percent 
who worked in major industries did so for a period of thirty- 
one to fqrty years. Five and eight-tenths percent who worked 
in the skilled and manual occupations did so for a similar 
period. By comparing the work experience education which the 
respondents had in high school with their subsequent occupa- 
tional experiences it was determined that approximately sixty 
percent (57*2 percent) remained in the same field for which 
they had been trained. An additional 7 percent were in work 
closely related to their training. 

Armed service Dartieipation 

Seventy-seven and five-tenths percent of the men re- 
spondents were in armed service as Table VI.3.a indicates. 
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Two and four-tentha percent of the women participated. ^Moat 
of the men' and women served in the Army. Prom Table VI .3 .b 
it ia evident that the Navy ranked aecond for the men. The 

TABLE VI. 3. a 
VERB TOO IN THE ARMED SERVICES 



Responae 



Men Women 

Number Percent Number Percent 



Yes 131 77.5 6 2.»* 

Ho 38 22.5 239 9>*.l 

0 0.0 9 3.5 



Total 169 25^ 



TABLE VI. 3. b 
WHICH MILITARY SERVICE 



oorvlce 



Men Women Total 



Kanber Percent Number Percent Nu mber Percent 

Air Ftorce 25 19.1 1 16.7 26 19.0 

Army 60 i»5.8 3 50.O 63 1*6.0 
Coaat 

Guard 2 l.J 1 16.7 '3 2.2 

Marlnea 5 3.8 0 0.0 5 3.7 

»axT 3»* 26.0 1 16.7 35 25.5 

Other 1 0.8 0 0.0 1 0.7 

KR _i 3.1 0 0.0 ^ 2.9 

ToUl 131 6 137 



women cflvided their aerviee participation equally between the 
Navy »nd the Air Force. There was aome variation in the aer- 
viee achoola attended. Table VI. 3. c reveala that Electronic, 
Radio and Radio Communication achoola were attended by I3.9 
percent) Special and Technical Armed Foreea achoola by 13.I 
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TABLE VI. 3.0 



SERVICE SCHOOLS ATTENDED 



Number 



Percent 



Officer candidate 

Electronlc/Radlo/Radlo Coamunleatlona 

Clerlcal/Recorda 

MecJianlea/Autonotlve 

FUer/Pllot/Navlgator 

Health Services 

Conat ruction/Sheet NetaVWeldlng 
Special ft Technical Armed fbrcea 
Other 



6 



2.2 
13.1 
2.9 



8.0 
13.9 
10.2 




Total In Servlcea 



137 



percent; Clerical and Records schools by 10.2 percent} and the 
remainder of the respondents vent to officer candidate schools, 
mechanic^ and automotive schools among others. Participation 
In the armed services did contribute to the occupational de- 
velopment of the students in 61.3 percent of the cases. 

Thirty-three and three-tenths percent of the former stu- 
dents gave their income range as between $5*000-9,999 as is 
evident in Table VI. W. Twenty- tvo and two-tenths percent 
reported incomes between $10,000-1^,999* The highest income 
category was $20,000 and over and 10.9 percent reported in- 
comes within this range. 

General Comments about the program 

The free responses to the open-ended question were grouped 
into sixteen items as found in Table VII. Many of the comsents 
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TABLE VIA 



INCOME LEVELS ATTAINED 



Number Percent 



Less than $5,000 12 2.8 

•5.000-9.999 33.3 

|lO,O0O-m,999 9'* 22.2 

-15,000-19,999 37 8.7 

0,000 and over k6 10.9 

93 22.0 



Total W23 



reinforced the objective data obtained in Parts I through IV 

in the questionnaire. Thirty-tvo and four-tenths percent 

perceived the prograa as very relevant and practical. It 

helped the students to get along vith people in the business 

uorld. This vtas reported by 18.2 percent of those uho vrcte 

the conments. Fifteen and six-tenths percent said that they 

gained experiences which were helpful in getting and holding 

a Job. That favorable results can come from a program of 

this kind is indicated by the following student's cofflmentt 

If you attack your Job with the idea of earning your 
wages plus something for your employer, good things 
happen. 

Students made many comments which illustrated their 
persondl feelings About the program. These comments are ^iven 
in soffie do-all in Appendix I. 



Intervj.. ?"^ r>ff se lected participants 

Ptr^oj^sl interviews were conducted with a random sample 
of forty-three plus participants in the study. The purposes 
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TABLE VII 
ADDITIONAI. COMNEirrS 

number Percent 



Helped me to gbt along vltb people in 

tbe baslneee vorld 
Gave me confidence and poise 
Had a good trainer 
Counseling of coordinator vas very 

helpful to me 
Money earned helped me 
Talking vlth fellov atudente In class 

was helpful 
Not the work for me 

The course (program) vas very relevant 
and practical 

Every high school student should have 

program of this kind 
If I have to work again (women) this 

experience will be helpful 
Program especially good for students 

not going to college 
Oave me experience so I could get and 

hold a Job 
Helped me select career 
Good transition from school to work 
Work like this we had years ago being 

started now 
Other 

Total Kesponses 



fl 




?3 


12.5 


19 




M» 


lo.U 


XI 




2 


0.5 


20 


^♦.7 


137 


32.H 


50 


11.8 


19 


3.5 




5.7 


66 


15.6 


W2 


I'X 


27 




2.6 




1»*.9 


•♦23 





of these interviews weret (1) To ascertain whether or not the 
recipients understood the question to which they wore reacting; 
and (2) To obtain Information which the participants might be 
willing to give orally but not put in writing. 

Apparently the questions in the instrumeht were under- 
stood well. Only one of the former students felt that the 
questions we.«e unclear to her. She felt that since she did 
not get to go to college, the questiohs did not really apply 
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to her. She felt hovever that the cooperative work experi- 
ence education had been helpful to her In getting a Job. 
Thus she vas able to help support a large fanlly. 

>fany of the oral reactions were similar to the written 
comments found In the answers to the open-ended question on 
the Instrument. Most all of the Interviewees felt the pro- 
gram was very helpful to extremely so. Some specific com- 
ments were as follows) 

1. Students completing high school or college are not 
equipped to do specific Jobs and ought to have work 
experience education to meet this need. 

2. The program keeps young people in touch with reality. 
3» It helped me In bringing up my own children for I 

learned something of the working world which I 
could pass on to them. 
k, I became Interested In starting a business of my own 
through this program. 

5. It helped me to supervise ten employees later on In 
my career. 

6. It was good preparation for me for family life later 
on because I could appreciate my husband's problems 
In the business world. 

7. There Is too much routine In some Jobs. Students 
need more variety and Involvement. 

8. When you have a Job you worki 
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The Interviews were all rewarding to this writer. Talk- 
ing with former students who were enrolled in this program 
twenty-six to forty years ago was most enlightening and satis- 
fying. 



CHAPTER V 



SUMtttRY, CONCLUSIONS AND IMPLICATIONS 

I feel a program of this type has lt*s place in 
any school system. Not every child Is or vants to 
continue with four years of formal education at the 
college level. A program of this nature would be 
of great benefit to many students. 

Summary 

The purpose of this study was a critical examination of 
a program of cooperative work experience education conducted 
in the early years of the movement in the United States* The 
appraisal of the program twenty-six to forty years later 
analyzed the perceptions of those who completed the program 
and surveyed their pertinent activities during the long period 
of time. The program was developed in Lewistown, Montana, a 
city of approxlRately five to six thousand people. The high 
school enrollment ranged from 50**-8»tl students. The great 
depression of the thirties and World War II of the forties 
constituted the socio-economic climate of the times. 

There was a dearth of literature directly related to 
the study. A number of longitudinal studies (Terman, 1925-26, 
1930, 19»*7, 1959J Rothney, 1958 j Campbell, 1965? Plannagan, 
1920; and Bachman, 1967) have been done. They reflect the 
concept that follow-up studies which span a period of many 
years may provide important results. Pollow-up studies done 
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by Flelstra (1961), Klmbrell (1968), Tuttle (196W), Bernstein 
(1968), Klaurene (1967) and Vamhoff (1969) vere directly 
related to cooperative vork experience education and revealed 
rather uniform satisfaction by the students Involved* 

Part I of the questionnaire surveyed the perception of 
the former students concerning the helpfulness vhlch their 
cooperative vork experience education had to their vocational 
choice* Reference to Tables 1*1 through 1*6 reveals that 
from 73*7 percent to 92*3 percent found this phase of the 
program aomevhat to extremely helpful. The most helpful items 
relating to vocational choice vere those vhich gave the stu- 
dents fundamental ideas and background in business and helped 
them to develop appreciation and understanding between formal 
education and Job success as these relate to career choices 

Part II of the instrument appraised the evaluations of 
the participants in the area of getting and holding a Job# 
Tables II»1 to II.IO make it evident that from 6k. 6 percent 
to 9^»3 percent considered this part of the program to be 
somewhat to extremely helpful* The most helpful items were 
those which aided them to broaden their understanding of the 
occupational world and the working conditions in the world of 
work, learning the fundamentals of being an employee, learning 
to assume responsibility, and to gain knowledge and attitudes 
necessary for successful job performance* 

Part III of the questionnaire surveyed the reactions of 
students to the human relations value of the program* Tables 
111*1 through III*^ reveal that from 79*9 percent to 95*^ 
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percent lodieated that their preparatloa In this area was 
aomevhat to extremely helpful* The most important Items 
mentioned here by the participants vere learning to get along 
vith employers and employees. 

Part IV of the instrument reported the feelings the stu- 
dents had toward the citizenship values of their experiences. 
Tables IV. 1 through IV. 3 make evident the fact that from 85.6 
percent to 89*9 percent thought the program to be somewhat to 
extremely helpful. Making the transition from school to work 
was the most important item in this section of the question- 
naire. 

Reference has been made to certain comparisons between 
this study and those of Flelstra (I960) and Kimbrell ti969). 
Not all elements can be compared rank to rank. The Flelstra 
and Kimbrell studies had 17 items each whereas this study has 
23. Table X.l shows comparisons which are informative. 

The most important items in all three studies for the 
participants appear to be learning to get along with employers 
and employees, broaden their understanding of the occupational 
world and working conditions, learning the fundamental Ideas 
or background of business, and gaining knowledge and atti- 
tudes necessary for successful Job performance. 

Nearly all (96.9 percent) of the students participating 
In this study were enrolled in a course called Business and 
Industrial Relations as described on page 29. In general, it 
may be said that the former students gained insight to voca- 
tional choice, getting and holding a Job, and understanding of 
human relations, and citizenship education. 
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TABLE X.l 

COMPARISON WITH FIELSTRA AND KIMBRELL STUDIES 
OF ITEMS POUND 10 BE SOMEWHAT TO EXTREMELY 
HELPFUL BY TOTAL GROUP OF PARTICIPANTS 



Rank Order 

Question Pielstra Kimbrell 

Rank Item Identification I960 1969 



1 III 2 Get along with employers 

2 III 1 Get along vith employees 

3 II 5 Broaden understanding of work 
H II 7 Learning being employee 

5 II 3 Learn responsibility 

6 12 Business ideas 

7 II 1 Knowledge and attitude for 

Job performance 

o I H Education and Job success 

9 IT" 3 Develop personality and poise 

10 IV 2 Transition school to work 

11 II 2 Acquire basic habits of 

industry 

12 IV 1 Understand community 

13 IV 3 Responsible citizen 
IH 16 Suitability for work 
15 IIIO Achieve happiness 

lo III h Make school adjustment 17 17 

17 II *♦ Relationship of work and wage IH Ik 

18 15 Explore fields of work 8.5 10.5 

19 II Choice of life work 13 k 

20 13 Progress toward goal 8.5 8 

21 II 6 Get first Job - « 

22 II 8 Help financially 15 1$ 

23 II 9 Move up ladder in occupation 



2.5 


3 


2.5 


3 


7 


12 


1 


7 


5.5 


1 


h 


2 


10.5 


9 


12 


10.5 


10.5 


13 


5.5 


5.5 


16 


15 



Education beyond high school involved k6,l percent of 
the participants. This is a relatively high percentage con- 
sidering the fact that the period covered included both the 
depression and World War II years. It is obvious that coopera- 
tive work experience education students can do work beyond 
high school. High schools, community colleges, colleges, and 
universities might well consider developing integrated 
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programs of cooperative education to provide relevant pre- 
paration for students vho vish to go beyond high school in 
their vocational development. 

Most of the graduates worked at several different Jobs 
during their life time. Longevity of work in the several 
groups varied considerably. Approximately sixty percent 
remained in the occupation for which they were trained. 

Seventy-seven and five-tenths percent of the men and 
2,h percent of the women participated in the armed services. 
This experience contributed to the occupational development 
in 61.3 percent of the cases. The armed services training 
programs do have some relationship to civilian life. 

One third (33.3 percent) of the students reported an 
Income range of between $5,000 and t9,999. This relatively 
low income Is no doubt due to the fact that U3.0 percent were 
employed in clerical and related fields as shown in Table 
Vl.k, Clerical salaries are generally lower than is true of 
other occupations. The highest income category was $20,000 
and over which was achieved by 10.9 percent of the respondents 

nonclusions 

The following conclusions are based on the data in 
this report: 

1. Probably the greatest value to the former students 
participating in this study was in human relations especially 
employer, employee relations, and the development of person- 
ality and poise. Women rated these three points as extremely 
important in 39.0 percent, 35.*t percent and 37. »♦ percent 
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respectively. The general range for the four Items In this 
category vas from 79*9 percent for somewhat helpful to 95. ^ 
percent for extremely helpful. 

2. The program uas somewhat helpful to extremely help- 
ful to the participants in aiding them to make a vocational 
choice in 73*7 to 92.3 percent of the times. 

3. In the area of getting and holding a Job coopera- 
tive work experience education was somewhat helpful to ej^treme 
ly helpful in from (M.8 to 9^.3 percent of the situations. 

k. Citizenship education was also somewhat to extremely 
helpful to the participants in from 85*6 to 89.9 percent of 
the cases. 

5* The class In Occupational Relations (also called 
Business and Industrial Relations) was a very worthwhile 
accompaniment to the on-the-job aspect of the program. 

6. This program did not handicap students in going on 
for education beyond the high school. A creditable number 
(U6.1 percent) took additional training beyond high school. 
Nine and seven-tenths percent completed the baccalaureate 
degree. 

7. ^^ployment stability was average or better. Approxi 
mately sixty percent (57.2) remained In the same field for 
which they had been trained* Almost seven percent who worked 
in major industries did so for a period of 31-WO years. Five 
and eight-tentlis percent who worked in the skilled and manual 
occupations did so for a similar period. 
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8. The armed services experiences were helpful to 61. 3 
percent of the participants in this study. 

9. The salaries earned by the former students over the 
twenty-six to forty years were modest. Ten and nine-tenths 
percent earned over $20,000 per year. 

10. In general, from the objective data, the informal 
reactions, the personal interviews the cooperative work experi- 
ence program could very well be called a study in success 
twenty-six to forty years later. 

Implications 

1. Programs of cooperative work experience education 
might well be provided in all high schools in the country for 
those students who wish to elect this option in their curri- 
culum. Conant (1959) a number of years ago recommended that 
all high schools provide a diversified program for the develop- 
ment of marketable skills. The writer believes that coopera- 
tive education programs should be extended beyond the high 
schools of the country to the community colleges, the senior 
colleges, and the universities. 

2. Much in-depth study of human relations or what 
Wamhoff (1969) called the self-concept of vocational ability 
is needed. Borow (1969) called this the work ethos or a set 
of interpersonal relations, attitudes, rules of etiquette in- 
volving fellow workers. 

3. There is need, even more now than when this writer 
started this program in 1930, to give attention to the student 
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and his vocational development than to the survey of Jobs 
In the cojnmunlty# Job surveys are very Important but a sur-* 
vey of students^ vocational Interests and aptitudes should 
come firsts 

Finally^ there Is a real need to give very serious 

attention to the concept that school programs should be 

relflited to experiences In the community* One of the major 

themes In the special report of the Carnegie Commission on 

Higher Education, Less Time. More Potions (1971) «as: 

Society vould gain If vork and study vere mixed through- 
out a lifetime, thus reducing the sense of sharply com- 
partmentalized roles of Isolated students versus workers 
and youth versus Isolated age* The sense of Isolation 
vould be reduced if more students vere also liorkers and 
if more workers could also be students: if the ages 
mixed on the Job and In the classroom in a more normally 
structured type of community; if all members of the 
community valued both study and Mork and had a better 
chance to understand the £lo^ of life from youth to age* 
Society vould be more Integrated across the lines that 
nov separate students and idorkers, youth and age* 
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APPENDIX I 
FRm RESPONSES TO QUESTION VII 
Not All the responses which the former students made to 
open-ended question VII and the additional letters vhlch many 
of the students vrote could be Included. Space «as a limit- 
ing factor. There were many repetitions of the sane idea. 
Those Included, It is felt, were Illustrative of the ways dif- 
ferent students make applications of the work experience edu- 
cation. 

The statements have been classified into the same system 
used in coding them in the main body of the report. Some of 
the quotations Included a number of pointa. In many instances 
these ideas have not been separated, for to have done so would 
have limited the real meaning the student was trying to convey. 



The Program ftsloed Me to Get Along In the Business World 

I gained knowledge in handling children. Enjoyed my 

experiences in creative dramatics under ^ ^ ^ 

at the ^ school. It helped me to be able to meet 

and visit with people which was very hard for me at 
this age. The teaching experience at school 
helped me in many vays . When I \ias in high school I 
was quite an Introvert and this experience helped me 
to overcome this* 



I feel the greatest benefit I received from the pro- 
gram was in the area of human relations. All through 
my military and civilian careers I have recalled experi- 
ences learned. The greatest benefits are in learning 
Job responsibility, getting along with employer and 
other employees and the public you serve prior to 
actually being confronted with getting your first 
salaried job. 
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Thla was a very valuable experience for me, it 
taught me how to gei along ulth my immediate super 
visor who was heartily disliked by everyone in the 
business. 



Probably the most I gained from the program ta the 
fact that to be successful you have to be able to get 
along with people. This to me is as important as 
knowing your job. 

The vocational program is something that cannct be 
attained in a classroom. The association with employ- 
ers a«Ad employees better prepared the student for 
exposure to his basic responsibilities upon graduat- 
ing and determined his vocation. 

As a result of the job I have been active in commu- 
nity affairs, gained more confidence, attained moire 
friends, got along better with people through my Job 
associations then I ever did in school. I gained 
confidence enough to be the head of a few groups but 
would still rather let somebody else do the leading. 

Experience gained by a teenager in getting along 
with the boss, fellow employees, and customers is a 
very good start in life. 

I believe the program helped mature those of us in- 
volved in it. We yorked along with grown people as 
fellow employees and I believe that it eased the shock 
of facing the world after high school. 

i;he Program Gave He Confiden ce and Poise and 
^elDfld in Self Development 

The teaching experience at school helped me in many 
ways. When I was in high school, I was quite an intro- 
vert. This experience helped to overcome this; plus 
helping me to develop my real self and I would recom- 
mend the program very highly. 



The main thing I learned from my Job at 
was confidence. 



Participation in the program in high sc*»ooi 
premise for my ability to cope, educate myself and 
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insist oy children obtain sufficient experience in 
education to sustain their life pattern. 

It did help me to gain poise and confidence. The 
experience I received in this program gave me the 
self-confidence, experience and understanding of the 
business vorld I needed to be successful in any job* 



This program vas very helpful to me as it gave me 
the confidence in myself and that I vas capable of 
advancing in this field to a uell paid job. I have 
alvj^yis felt I gained more from this than anything 
el^^o I took in school. 



It helped me to be avare of niy own capacities. 



I think the tralnlr?? I r».ot helped rse to be respon- 
sible, prompt and dependable in jobs before my marriage. 



X proved to myself that I could function success- 
fully in the adult world and it filled me with con- 
fidence to proceed to get an education and very 
importantly confidence that I could get a job if 
there were any available. 



This program filled a very important need at the time 
many of us were unable to attend college. It also 
helped to mature us. We were better able to make the 
grade when we were abla to attend service schools. 



This was a good program in my opinion as it gave me an 
opportoxiity under supervision and in a somewhat shelter- 
ed circumstance to try myself »nd see how well I could 
do in a strange environment — something completely dif- 
ferent that I was used to. * 



It helped me in that I learned to meet the public » 
now I can wait on customers and make then feel they 
are the most important persons in the store. 

The employer-employee relationship experience has 
aided me in many situations over the years and I feel 
the course was very valuable. 
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It helped me to be at ease with people and to be 
avare of my own capabilities. 



Moat important ia you learn how to get along with 
people. You learn from the boss right on down the line. 
If you can't learn how to get along with people you are 
lost. This training was very helpful in this respect. 
If the new generation could only master that point we 
would have a lot less problems. 



Working with people is always easy for me but the 
experiences gives depth and understanding of the many 
problems one confronts. 



Getting along well with people, being diplomatic and 
having a sense of humor to see you through difficult 
situations were just a few of the things I felt the 
program tried to instill In us, and these are the very 
"essentials" of life whether you're a housewife or the 
president of some big company. 

I learned that* to be satisfied with your Job you have 
to enjoy world.ng with your fellow employees. When I 
went out to look for a job after graduation I was very 
careful to decide on a job where I felt I would be able 
to work well with the other employees. After my experi- 
ence in my part-time job this was more important to me 
than the wages or the personality of my employer. 



Bosses and fellow workers talked bluntly to a kid. If 
you want to pay attention you learn alot. 



I learned how to talk to people, to enjoy people of all 
types and kinds, how to help people — all of which helped 
me Immeasureably In social work counseling and in indi- 
vidual attention to my students. 



I still have fond memories of my experiences with the 
program. I didn't learn much about the electrical trade 
but learned alot about Ufa and the value of higher edu- 
cation. 



This program assisted most in the area of human rela 
tions and Job expectations. I developed a life long 
friendship with my first employers. I loved the work 
and meeting people — gave me more self-confidence. 
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The friends I made with fellov employees has lasted 
to the present time. 



I have always appreciated the help I received getting 
this part-time Job In high school. I was a farm girl, 
very shy and self-conscious and I feel the job helped 
my to meet people. It has taught me to respect clerks 
In stores and the store. I sincerely believe part-time 
work In high school Is good for some students. 



Your were very helpful with young people, you always 
had time to help them find a Job If It was possible at 
the time I went to high school. 



I might add that It was the outstanding example set 
my the coordinator that made the course an effective 
challenge and educational tool. 

I have thought of my coordinator many times and the 
wonderful association I had with him as my teacher and 
counselor. 



I will always feel more enriched having the coordina- 
tor as a teacher. He took a good part in helping me 
start down that road of life. 



I do want to say tnat I don't believe I would have 
ever come out of my shell of shyness if it had not been 
for the coordinator. 1*11 always appreciate that more 
than anything. 



The success or failure of the program depends, in the 
main, on the coordinator. 



Your class and the accompanying occupational program 
were always one of my favorite subjects. The idea was 
so right that I never realized It was a whole new pro- 
gram. Imagine my surprise years later when the magazine 
article appeared, all those educators and the article 
sounded like they had uncovered a whole new Idea. 



I started in retail selling and became fashion manager 

for . That was seventeen years ago and I am 

still here— happy contented with my Job and all it's 
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aspects and I feel I ove it to the start the coordinator 
gave me in high school* I feel Certain I wouldnH have 
been this far up in the company without the training and 
counseling I received in the vork experience-education 
program* firsts of course ^ there veren^t too many oppor** 
t unities in our ^imall town and to have the chance at a 
Job in those depression years was a real accomplishment* 
Next 9 to be able to hold it was an even greater challenge 
and I know I worked very hard to keep it and it would 
have been very embarrassing to me personally to have 
failed^ but I had the confidence in myself and the know- 
ledge from the program and the coordinator actually ask- 
ing for us»*all we had to do was to get there and learn* 



I^ve nothing but the highest praise for the work 
experience education program I was enrolled in in high 
school* Of course this feeling may have been swayed 
by the high regard in which I held my teacher under 
this program* He and another teacher helped a sca/ed 
little country girl feel like a worthwhile human being* 
I suppose every student in growing older looks back 
and chooses one or several teachers during their edu- 
cational years that leave a lasting impression* My 
coordinator was one of those teachers « for the walls 
of the high school were very cold during my first years 
of high school but he was there offering encouragement 
and understanding* 



A most interesting and valuable course* Work experi- 
ence was helpful in attaining a feeling of worth in the 
adult world of depression years even though I went on 
to five years of college and didn't immediately enter 
the working world* One of my most valuable courses* 



It gave me a real meaningful way to grow up and become 
acquainted with world problems on a local level especially* 



I Had a Good Employer 

I had a godd employer who was a great trainer of men* 



I feel the training I received taught me responsibility* 
I think it is very important that the trainee's employer 
be very strict and make you realize that you have a re* 
sponsibillty * We see so many people today who iiork only 
for the paycheck* No true loyalty* 
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I vas lucky to be trained and vork for one of the 
f'.iest men I have ever met* 



I have been greatf ul many times through the years for 

this prograffl—vas fort una tB to have Mr..^ as ray 

employer and although at times I thought he vas a 
"Simon Legree*' his knowledge and interest in the program 
at that time has been most beneficial to me. 



I worked for and . These people were 

wonderful to me and I enjoyed the work immensely. 



It was my good fortune to work with . His 

influence and training was so profound that it is dif- 
ficult to determine where it begins and ends. Many of 
the things he taught me are still serving me very well. 
He had the attitude of an artisan or craftsman and it 
was this that he taught me more than anything* else. 



and were very patient with me and 

gave me the encouragement I needed. , Also the regular 
secretary was extremely helpful. I guess my greatest 
compliment was that each place I quit they told me to 
come back if I ever needed a Job. 



Mr. spent much time and effort in training 

me. I nave nothing but praise for the part>time coop. 
However, I believe each case is unique depending 
largely on the time and effort the employer puts forth. 



The Counseling of the Coordinator Was Very Helpful to Me 

I took m:' first steps in breaking home ties. I learned 
to meet and adjust to new people and new situations but 
I*m afraid if I were on the campus today I'd be among 
those aggitating for more relevant courses and to force 
the universities out of the world of theory and into the 
world of practical reality and thats what your course 
was all about, wasn't it? And with me at least you 
succeeded very well. I'm happy to have this opportunity 
to thank you for your help and understanding thirty years 
ago. 



The Money Earned Helped Me to Go on To School or Other Work 

The wages I received during the year of work made it 
possible to go on to school. It was a great experience. 
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I am sure we need more of this type or trainlne. 
Most young people stay on after the program is flAl shed 
I could say without It I would have been at a inio w2* 
from experience and financial? ^ * 

The experience gained was very helpful financially 

^^^^;*^^y®^r^ to ^o mj oin rej^liing 

and fabrication of different machines. '^^P^iring 

It helped me financially as jobs w^re very scarce. 

*f*^?,*°,2?X? enough* to start to college— for 
this break (In I938) I shffll be ever grateful to the 
coordinator and the school. «»».ciua ho zae 

^il^^A^y^^ experience education surely helped me 

fifS d?Jif; h^"*" ^^J^'* Jhild?en and my 

rolka didn't have «uch so I was able to work after 
school and Saturdays to earn money to have better 
clothes. 

lt^d?/pS?n.f?!?^^?^ to have had vocational training as 
in ?i .^f^?****}" ^ job-thereby enabling me to ib 
2? ^ • ^^^'^ children were responsible 

JLfJJilJJ'"! enabled me to again secure 

Education ^ assure our children of a college 

It taught me rear nsibility and gave me a certain 
finaiicial freedom due to the fact that I didn»t have to 
;?nrHS*fhff!*«£°f "spending money. H i felt then and 
still do that it is a wonderful aid to students. 

Wltfflg WUh Fallow Students In poip^^ t^. 
I Got to Kiow other Qccupatlons *- 

«oI**Lfi*?*r°°" Jf«c"88iona by the students of their Jobs 
was most interesting to me. Some Jobs aroused curiosity 
others I knew were not for me. Any contact with Jobs or 
occupations are important to find out your interest or 
lack of it which helps in the final decision. 

Class discussions I remember gave an insight to other 
Jobs, experiences, public relations, other than the par- 
ticular field or Job that I was Interested in at the^ime. 
There was no other jubject in high school that I could 
gain this valuable practical knowledge or experience from. 
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I Pound It Waa Wot the Work for Me. or of Value to Me 

It helped oe to be able to meet and visit vlth people 
vhich vas very hard for me at this age. Also that I 
didn't care to clerk so uent on to business school. 



I had decided on nursing as a career before entering 
the program so It vas not a help to me In deciding on 
a career. vork experience vas a very unsatisfactory 
one and I vlthdrew before finishing the program. At 
the time I remember comparing my opportunities vlth 
those of my friends employed elsewhere and felt truly 
short-changed. I was given almost no opportunity to 
practice vhat I had learned. Indeed, I did more dust- 
ing then anything else. My employers did very little 
to teach me about business beyond making change and 
gift wrapping packages. They did leave me alone In the 
store for short periods— fifteen to twenty minutes. 
That made me feel that they considered me trustworthy. 
I was bored* They' offered me no challenge. 



My experience In this program pushed me on to get 
more education. I didn't care for photography vork. 



My work assignment (small men's clothing store) was 
unfortunate In that there was no business In 1932-33* 
No work to do thus no feeling of usefulness and little 
teaching by the employer. I believe now that success 
of this type of program would be rare and difficult 
to aohieve in that situations tend to be artificial 
instead of real, and if real, the attitudes of full 
employees in labor unions would be destructive. We 
would gain more encouraging students to take real 
Jobs to be obtained and held on merit and for pay to 
be fairly earned, u'obs under training programs tend 
not to be taken seriously by trainee or trainor with 
the consequence that the attitudes and habits learned' 
are poor. 

It was good to find out that legal secretarial work 
was not for me; 



yhe Course Was Very Relevant and Practical 

I want to tell you how much the coop class meant to 
ne in high school. I really enjoyed the class and 
believe the experience gained was of grent value. My 
two years of college were spent in pre-d&ntlstry. World 
war II came along so It was impossible to continue* 
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Although the class did not help me In my choice of 
occupation it did help me in human relations. Holding 
a Job and transition from a student to a laboring man. 



Gave me an interest in the business aspects of academia 
to vit I an nov and have been for tventy years with a 
medical school. Am presently executive assistant to my 
third dean. 



Over the years I have been greatful many times for 
the training I had not only in the part time work but 
in shorthand and typing and secretarial duties. I had 
excellent teachers and their training really helped me 
later on. I*ve held some very interesting Jobs and its 
always been a comfort to both my husband and to. me to 
luiow that I could make a decent living If it were nec- ' 
essary. Now all of our children are grown and some gone 
from home but I'm still working and have Cor many years 
simply because I can*t stay away. Ity most exciting and 
challenging Job has been secretary to the president of 
one of "fortunes 500" manufacturing company. 



This was a very valuable experience for me, it taught 
me how to get along with my immediate supervisor who was 
heartily disliUed by everyone in the store. It also 
taught me another good lesson I was certain that I didn*t 
wish to continue in this field— low pay— long hours, and 
so forth. So I went on to secretarial school at night 
and improved my Job position. 



I was glad to have an opportunity to work "at" being a 
secretary. I decided then that I did not wish it for a 
life's work and tried to adapt my schooling program to 
university entrance. 



The work experience was a "fill in." Little or no 
attempt was made by the business to actually train to 
do work. 

I feel your program is good, but I do not think my 

Job at doing flunky and cleaning were 

of much value to me. 

My answers may seem contradictory, but I found through 
work experience education that what I thought I wanted 
to do, Wttstt't it at all. But I will always be gUd I 



iiad It because It has given me a greater knovledga of 
language and books that my **formal" education vould 
assume. I also feel that many younger people given 
nev opportunities may find a goal they hadn*t realized 
night be there for them. 



Ity uork experience while in high school uas In the 
shoe department In The main thing It taught 

me was that I wasn't cut out to be a shoe clerk or 
probably any other type of store clerk. I do feel I 
am quite well suited to my present occupation which I 
got into unintentionally. I have achieved a measure 
of success in it. 



Unless it has been improved since school 

year any student who takes such a course is wasting 
valuable time. We received course credit rather 

than income from our work. (I was at school 

as secretary to the principal.) in the course 
accompanying our part-time work, the instructor had 
no experience in business or indus'try and was com- 
pletely lost as to what it is all about. As I look 
back my only reaction is what a waste of time — could 
have added some advanced course in science and bene- 
fited far more. 

Actually after twenty-seven years I sincerely doubt 
the program had much to do with what I am today. How- 
ever, it did reveal to me at the age of 16-17 how 
drastic the difference in the working world versus the 
sheltered world of home. 



Program naive. store Just got cheap labor. 



The experience I had was that it proved I did not want 
to be a telephone operator or a cleik in a store. 



I feel the program has a great deal of merit but In 
my case it is hard to answer some of th^ questions as 
I worked in the library and after working the summer 
quarter at University I knew this was not for 

ne. This may be an advantage it may help a person to 
determine at an earlier age wiiat they actually would 
like to work at in later 11 fo. 



I have always felt the occupational relations class 
vas the best training I ever obtained. I began teaching 
in 19HH after tea weeks of surimer school and feel the 
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Jffffj!!!* Y^*^ good teachers through the occupational 
relations class is the only thing that siiyed me. 

I feel that the occupational relfetlona course and the 
part-ti«e training course I took in high school p^'epared 
me to accept and hold a position as much as the young 
people of today are prepared in the business and voca- 

;i?f^ 'f^J^: ^a'®?^ ***** learned nore in the tine 

than is learned today in a much longer 
ff'!5** ^ edication was also much more 

^r****?**^ seems to be shovn by students of today 
coming direct from business college. I vould like to 

T*?h?SI®frf!° , *o<lay carry a program of this sort. 
I think it is also valuable for those students who can 
not afford to go to college. i»m now employed in a 

««2J°'i!«£j"®f 5'*^^ responsibiUty of secretarial 
woric, bookkeeping, and supervisor of two young girls. 

4.4^JV^.^^f^ looked back at this class I had in voca- 
tional education and what a wonderful opportunity It was. 
Mainly because our children didn't have the advantage of 
this type of education and I sincerely feel it would have 
been a vary wise program to have been included in their 
eaucation. 



— -n — ^t*>i« program is called Distributive 

Bdueation. Many students benefit greatly by their 
participation not only financially but also learning the 
fundamentals of the world of business. I think it's 



The program in our high school was Invaluable. At 
this point, and many years later, the schools in this 
area are only beginning this type of program. They have 
been far behind in vocational training in the schools. 
In the field of correction and probation I have been 
able to see the value of vocational training; particu- 
larly for those who have no Intention of furthering 
their formal education. The counseling, guidance and 
on the Job training I had in high school certainly were 
contributing fictors to which the rest of my Ufe has 
been devoted • In my office here I am using volunteer 

^_ university students to help tutor and train 

probationers. I see the value of a high school educa- 
tion and worked diUgently to keep the problem children 
in school until they are graduated. 
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Over emphasis on academic education has created a 
surplus of unemployable Ph.D. 'a with the resulting 
scarcity of skilled craftsmen, the law of supply and 
demand puts the latter- In a very enviable position, 
thanks to this type of program. 

I worked oart-tlme at a local general motor dealer- 
sMp! TMs'tSblid me to take a course at the General 
Motors Institute getting further knowledge In mech- 
SlSS! sSesmanshlp and all phases of the automobile 
bSfllnisaiSchhas helped me In various ways In my 

seJvlS and in my present occupation as a rancher. 

If yott attack your Job with the Idea of earning your 
wages plus something for your employer good things 
happen. 

9,0>m loUi to 1967 I was a full time homemaker raising 

and I recommend It very highly. 

I thourfit this program filled a real ▼02*!3:®"fL!*!2ii 
not iet in any other high school course at the time and 
I Sa! glad tf s2e that the basic goals have carried 
5vS iStS tto local and national DECCA organljatlon In 

ShlSh S youngest son belonged dtt'A^f .JJ* ^gf '^SSil- 
SipSlScS . The «Ployer-employee relatlonsMp 
ence had aided me In many situations over the years. 
I feel the course was very valuable. 

k» a student working In this program my ^^^•^JH^^Z 
smi^KS wSie iS clSrklng in -jrchandlse. mamng and 
Itwking shelves, and selling which was all helgul 
SScel stayed with the company In *°'^'4tSre 

•^L,?1L''2ilti^^^^^^ iSnlPTi^kkiSrer 
l^^tlWr'Al^^^^ part-time coopera- 

T thla DTOcraa beeaiue I Mated to learn to »eld, 
or'l*SSaU :.|"omrn to do thlnf. that jgV «ogJ^ 

we are young we never forget. 
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This progran vas favorlta tubjact and tha ona Z 
anjoyal tha aoat. Aftar achool I cot aarrlad and 
jiaver workad until tvanty yeara latar whan I ueut 
back to tha occupation I waa tralnad for. I'd Ilka 
to aaa Mora of tnla In tha aehool program today* 



Hf ehoaan occupation vaa In tha flald of cllMoal 

faycholog^r aftar graduation froi collaga,! but «y job 
raining aa a lag&l aacratary waa of gract halp to 
■a In aehlcYlng thla goal and of graat halp to ay 
huaband In aehlavlng hla profaaalonal goal. 



I took ay training In a Waldlng ahop alnea than my 
life work haa become refrigeration. I use voiding 
materlala quite alot but I think It la a coincidence 
rather than an off-ahoot of the training. However, 
1*9 convinced thla type of on the Job training la goo". 



It «aa a graat program, children need exparlancea 
of working with public even If they are going on to 
college. Our four have worked at the atore through 
high aehool and It haa helped them In many waya. 



I conalder myaelf fortunate to have been able to take 

6 art In thla program and can only add that It directly 
elped me In many caaaa to aaaume moat any Job reapon- 
alblllty. 



I felt It waa ona of the greateat programa In aehool, 
eapeelally for glrla like me who didn't go on to college. 
I have used the ezperlencaa all of my life ao far. 



When I graduated from high aehool the coordinator 
obtained a Job for me with a bank. Z worked there for 
four years, moved to C&llfornla and worked for a bank 
for five yeara then for a period of twalva yeara I waa 
a iicAemaker. I returned to the bank alx yeara ago. 
Ot^a to msr prevloua experience; three yaara ago I wma 
» i6 corporate officer of the bank. At thla time I 
at aatlatant manager of operatlona for our bank. 



Learning about Jobs and working at a Job at tha same 
time Is, I believe, the beat training ona can gat. 



Hsr working experien're with teachers and children In 
my senior year In high school £&£ surpassed my student 
teaching at college. 
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The year I spent In this progran was one of ar 
bappiest* It Mad© mm aupe I had choaen the correct 
field for ■yself . I %ilsh every high school boy and 
airl could participate in a.prograa auch as thla. 
In fact I feel it is their right to have such a pro- - 
gt&m. There vould probably be fever college dropouts 
and acre people happy in their chosen profession. 

ffry ^ fl tph flehooi fltudent Should Have the Opportunity 
to Have a Program Lite This 

I feel a progra* of this type has it's place in any 
school system. Hot every child is or wants to continue 
with' four years of formal education at the college 
level. A program of this nature voold be of great 
benefit to many students. 

It's Jost thirty years ago this year that I took this 
course and even though it had a great in^l"®";® oj-JJ^i* 
life and I remember it clearly, it is 'Ojeiihat difficult 
to separate what I learned then from what thirty years 
of experience in raising children of my own has taught 
me. I can't see why a similar course wouldn't be of 
great value to the idLds of today. 

It was most beneficial to me, and I have of ten com- 
mented that I feel every high school «®"io'f^«JSlr ir?53 
the opportunity to benefit from a progran of this kind. 

the program is even more necessary now than ^^en I 
atteSdSd fcSol. MDst helpful in making the adjustment 
from childhood to iianhood. 

I'd Uke to see more of this in the school program 
today. 

A program of this kind could be «»f [J**^, 5?^?" 
ing some young people to work and enable them to get a 
higher education at the same time. 

I wish Bore young people pould have had «y opportunity. 

It should be a steady program i« o^^^'C^^o^; *? ^rtS^®' 
the%tudent a chance on his first Job to say "yes, I've 
had experience •** 
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T i^tually Ita hard to reaember back ao aany yeara but 
I do know I enjoyed thla vork program and Sve^iSea 
encouraged iqt children to take^dSlntaS of U Ji"hlgh 

triin?n?''*%{S'S/°'*^f E®®**!® Intereated In each 

training. The biggest benefit that coaea throu£h the 
yeara vaa fro. iteaa one to five on the queatlSSalrl 
It gave M a chance to aee the front and hack oftiS 
jolMi and aa such, broaden the view of one fana kldT If 

iiiSSbS'trthSss " vomS'JeS^iorF 

vaiuapie to thoae city klda who coae up to oaturlty 
without productive experience of any sort. 

< «^o5;^?«2r®V^'**®^ part-tlM coop, 

in our town. So many youngatera have no help ir 

Si: ?f ii^'tA^^l experience when the graduate. 

Lota of the klda have no Idea of how to look f o? woS. 

taught everything In our field. If we had So 
euatomera we cleaned, stocked, at ralghtened or Spt 

.hJ«frL^®^**ri^^?..*i»** ^^^^ school student 
ahould be expoaed to their chosen field. 

Bnf rr?!I"®f^J?®** 2 •«*»o«>l student*. 

l2iort»it*ni®:!j; S®:^- yoc^tional Education la 
important no matter what goal la aought. 

Thla waa a wonderful experience and opportunity for me. 
l^i £i«i«i»fd high achool and I have wiaSSd 
many timea that he could have had the aame opportunity. 

aeJ Jt^SjjpSSdeSr'*" I «ould Uke to 

-^L*fi^ ^* needed (a work- experience program) today 
more than ever. So many young people waate tlmTbefore 
they know where they want toio or be. 

-•?*4**®*i®?J; ^ children could have 

iS hiih"achool^' vocational program during their yea a 
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All kidt should have it. 



^^nl/'tliJirfl^ J4« *° colored 
young people in the crowded areas vho have never 

worked and could be very beneficial this day and aed 

:f ™ w?? ^©'▼^ce ajrea where Inexperience, 

sloppy work habits and lack of interest generally 
prevail in aany parts of the country. ^ 

I think all high schools in the United States should 
a start^ln'lif J^*'* *° ^^^'^ people to get 



!£,Lf!y! *g V*!*^" rWoaen^ T tf ill'Have Thla 

"""" - « _ ^ 



I enjoyed training and I feel that if I ever need 
to work outside the ranch I have this to help oe. 



Although I didn't use the experience for quite a few 
years it heloed me a great deal when I did start work- 
ing in giving ne confidence, how to get along with^ 
people in the business world. 



After school I got Married and never worked until 
twenty years later but I went back to the occupation 
I was trained for. I'd like to see nore of this in 
the school prograns today. 



When In 1953 (after fifteen years devoting m time 
to raising bqt four children) I took as "where I left 
off* in the *^usiness world with no difficulty. With 
only py high school education and part-tiae training 
■Of earnings Have contributed to the education of qy 
four who aro all graduates of the university (a total 
of eight degrees ). 



I believe this is a good program I didn't realise it 
at the tiae I took it how It has helped ae since I've 
had to get out and earn ay own living since the death 
I of ay husband ten years ago. 



Because air training was in a department store, I was 
able to progress to office work, which was directly re- 
sponsible for {.ecuring eaployaent in later years when I 
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returned to vork. Becaaae of previous experience I 
obtained eflnployfltent over younger people vith higher 
education but no experience. 



If I had to step out on my oun I uould atill go back 
to some sort of x-ray or laboratory vork. Science has 
made such advanced stride, it vould be more interesting 
than it was thirty-five years ago. 



As I vas unable to go to school beyond high school this 
training along uith ny subjects in school enabled me to 
get a good job and I think this training is most important 
today too, as college education is out of reach of alot 
of young people today also. Even after beli^ just a 
housd;iiife for twenty-two years I could go back to office 
vork and find many benefits from this work experience 
education I took while in high school. 



I feel It is a background I could put to use If need be. 

I am sure I would be able to secure a better job today 
if it were necessary. 

It gave me experience in a field of occupation to which 
I probably can return at any time i;hat I need to be gain- 
fully employed. 

It gave me a career to fall back on if I should ever 
have to go to work for myseli. 

Jhq Prograa is gapeciallv good for S tudents Who 
Are Not Going on to College 7^ 

I think this would be excellent for students who are 
not college material—sort of trade school training. 

Kids need it now especially those who do not go to 
school. 

POr the student not going on to higher education I 
feel this course to be most valuable. brothers and 
several sisters took the course found it vary revaralng. 



I firttly believe that too much stress is placed upon « 
formal type of education for all students- college 
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orientation— when instead I believe that many students 
should be schooled in the vocational field and I might 
add I think this should be started at a lower school 
level than the Junior year of high school* 



The vocational program it one that is aost vital. 
We all Icnow that all kids aren^t college material. Even 
in cases where college could be a goal I think this ' 
training could be a good help. 



Gave Me tbcoerience So I Could Get and Hold a Job 

The fact that you have worked even though for credit 
is also an aid in obtaining a first salaried Job. 



Now when a young person applies for work he asked 
about his previous experience and it is hard to find 
a Job unless you have experience and working through 
a school is one way to get it. I think more emphasis 
should be placed on how to act and dress for an inter- 
view. 



The course was beneficial in helping to gain work 
experience and this got me my first Job. 



The prior experience made it easier to negotiate with 
employers as to Job position and salary. 



part-time employment was in a law office. I was so 
much in a frightened state of mind because the employer 
would look down at me under his beetling brows and give 
instructions while dictating reams of briefs, that I 
really didn't get oriented except to realize the dif- 
ference between school and business. When he left he 

aaid •* you will someday bQ a wonderful secretary 

for someone but don't try the legal profession." 

So— 0--0 — I've had three legal positions since and passed 

with flying cblors. 



I was so pleased to receive the enclosed questionnaire 
as I have often wanted to tell you what a large role my 
brief period of work in _ law office has played 
In my life. After one year in college I was married and 
while my husband was taking his pilots training I found 
a Job with an excellent law firm in California 
and this made a difference between my being able tc be 
near him or staying in Montana. 
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Work experience education starts you out In life vlth 
the word experience behind your name which Is a great 
asset when you apply for a job. It also gives you the 
confidence needed to go forward. 



Since I was In the program I have never been without 
a job. I think my early training helped alot. 



This was probably the most Important class I took In 
high school because I was able to tell an employer I 
could actually do certain things. I feel that all 
school.*, should have this program^ 



I have felt that the work experience and the classroom 
work were both helpful primarily in opening the doors 
for the first steps In the productive road. That Is 
probably as much as can be expected for one year with 
seventeen and eighteen year olds. The school cannot 
take students farther than they are ready for. 



The years 1937 and 1938 were real depression years 
and I know I was one of the very fortunate members of 
graduating class of 1937 who was lucky enough to even 
get a steady job. The steady job paid $32.00 per 
month and at that time It was working ten hours per 
day six days a week. Times have changed greatly since 
then thank heaven and I shall always regard this work 
experience' and the bad times as a very growing experl-> 
ence. It gave me responsibility and taught me the 
financial facts of life. 



The program was ext.eraely helpful In gaining the 
necessary experience to go Into business for myself. 



I am so very glad to have this opportunity to tell 
you and anyone who will listen about this course, In 
fact I have been telling people how valuable It was 
ever since I t'bok It. You could flounder and never 
get started unless given an opportunity to go **on your 
own wl-r '—actually apply what you have learned. 



I f^<. the program got me off on the right foot by 
providing some formal Instruction on what an employer 
expects and la entitled to. In the last few years there 
have been articles In our local papers praising the 
"new work experience programs." tfy son and daughter 



have both participated In the Mork but they had no 
coordinating classes which Is a deficiency, I feel. 



I was able to get a Job In a California store mainly 
because of having had this experience. 



Went to work right after high school and have been 
working for the company ever since. 



Life has been good to me and my family In the field 
of selling since my early days with the paper route 
and then my first job with the ________ grocery unddr 

the direction of the school. 



If it had not been for the vocational program In high 
school, I probably would never have graduated. I did 
not like school. J<y interests were in things mechanical 
(engines and so forth) this program helped me to find an 
outlet for these Interests. I have been associated with 
trucks and trucking for years and now am the owner of a 
very good transport a .d refrigeration business here in 



Helped Me Select a Career 

It was how I got my start. 



I feel this program helps young people to choose their 
occupation and very worthwhile to participate in it. 



At the time I signed up for vocational education I had 
no idea of what to do in school or what line of work to 
follow. 



I feel this was a very good program, it gave me an 
opportunity ttf get started in something I alwa/a wanted 
to do. I firmly believe that this program is very 
beneficial to student?. It helps develop a firmer gcai 
and aids in their direction on further educational 
developments. 



This program helped me to make up my mind to go into 
teaching rather than social work. I was given a chance 
to do both. As I entered college I knew exactly what I 
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wante^o do and did not change my mind during those 
four years. I have taught fifteen years and love It. 



I'm sure the program started my Interest In the 
automobile business— -had I not had the chance to break 
In with the program I night not iiave gotten into a 
field I've enjoyed for many years. 



I think the program is a real help to students. I 
feel it really helped me to get a start in the world. 



I took practice teaching at the junior high school. 
I*m sure it is what made me want to become a teac!^'*r 
and a good one. 



I attributed my success to the following t advise of 
my parents toward an appropriate occupation for a woman, 
my high school education including this work experience, 
my thirst for knowledge by which to progress. 



Helped me decide what I wanted to do after I left 
school and I found it. 



I think the work experience program is wonderful train- 
ing for students. In my case it helped to prepare me for 
the business world and helped me make a decision to go 
into stenography work. 



I was debating between art and physical education when 
in high school. This experience of assisting a teacher 
definitely helped me to decide in favor of physical edtK' 
cation. 



This program helped ne decide what field I wanted to 
go into (fashion merchandizing). 



, Yes the program has definitely lielped me in my life's 
work. 



I can frankly say through fate, luck or being inter- 
viewed by my coordinator I determined that I would like 
traffic management and transportation. I was put into 
on-the<^job training in one of the local establishments 
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at whlcti I vas happyj kept vlth It* worked there, and 
now thirty- three years later own the place. 



first experience was very unpleasant due to poor 
supervisor of studentJuorkers. Her lack of patience, 
understanding discouraged any further Interest in that 
line of work. A change to another line of work under 
another supervisor restored ay interest in job train- 
ing and choosing a life work. It was of iBfflense help 
to ffle. This type of program can be very successful 
but a close watch should be kept on the supervisor in 
charge of students to avoid experiences that discourage 
Instead of stinulate interest. 



It was a very important ttrst step in my program and 
I never stopped running. 

The experience I gained from the program as to iijy 
aptitude for office type work has been verified cy 
thirty years of this work and I still find challenges 
and enjoy it. 

It was good for me to get out from the "sheltered" 
family business for a short time and my experience 
with - helped settle the choice of a vocation. 

It was worthwhile. 



flehooling la Baaantial bat It Must Implemented 
By- Work Experiences to Be Successful 

It was a fine transition from the school to the pro- 
fessional world and should certainly be continued. 

On the Job training is a valuable aid to an educational 
curriculum at any level. There is no substitute for 
experience. 

This program helped me alot even though I spent most 
of 0^ life as a career soldier. It is a fine transi- 
tion from school to work. 



In many cases the experiences from this tyPf ^of pro- 
gram could prove very valuable and certainly the know- 
ledge gained is used throughout ones life. 
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4 good program. Teaches young people to assuae cer- 
tain ABOunt of responsibility also broadens viewpoint 
both In the coamanity and the school. 

' Very fine progran, offers excellent start on school 
to job transition. 



I believe this experience was important in forming a 
proper attitude and made the transition from school to 
Job easier. 



The added help from the program was exceptionally 
good in the transition from school to work and holding 
a Job during a depression. ^ 
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work Ufce This Kfaich We Had Years Ago 
Is Being Started Mew 

I didn't realize it while I was in school but teaching 
in other school systems both in Montana and Oregon and 
working with w own children as they(ve gone through 
school has made me aware of the excellent and forward 
looking school system we had. 

I feel all high schools should have such a program, 
ttofortimatsly, they don't— seems that we had a privilege 
not enjoyed by all* 

I worked my senior year in high school for the assis- 
tant principal. Since having ngr own family and moving 

i° wondered many times why the schools 

here ware so "slow in starting a program they call 
DBCCA—Distributive Education" this program was only 
started in our school while ay youngsters were in high 
school. I felt my own experience was so valuable that 
I could not understand why a school system as large as 
this one had not started such a program years ago. 

One of my most valusble courses. We were way ahead 
SjsSif'thiSJ'dljn^ ^^"^ ^\ 

I have always felt the vocational guidance program was 
excellent and away aliead of its time, too bad more stu- 
dents do not have access to a similar program. 
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This nat « program much ahead of its time. The 
federal governaent is now using sifiilar teehniqaes vith 
low incoae groups and rehabilitation programs. 



I have lived in many parts of the United States and 
never have found a program of comparable quality in 
other schools. Our school must have b^en a *'true*< 
edjDfifttional pioneer. 



Other 

The work was an introduction to town life and mer- 
ohahdising but it could have been a little more reveal- 
ing in the field of basic economics. 



Z feel trade unions should work with the schools on 
this type of program thereby giving more students a 
chance to learn a trade. 



. I*ffl sure the class would have made more impression 
and would have gotten more out of it if Z had been in 
it longer. 



Zt*s been a long time but the way Z see it now* more 
counseling is needed with the adviser to determine more 
accurately whether the student fits the type of Job he 
thinks he wants. 



Z don't think the program was broad enough at that time 
and didn*t offer the variety of vocations that can be had 
today. 



Z wish we could have been tested for aptitudes more, Z 
almost got "looked in" to other work before Z found out 
how much.Z liked to work with my hands. Z studied sales- 
manship but 7've been a happy electrician for eighteen 
years. 



Z haven't had to work since Z've been married but the 
experience has helped me in the many civic and philan- 
thropic programs Z*ve been on. 



Z had a small voice in setting up our program here* 
Zt is off to a good start. 
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Au^^uF®*®^* years, I have often deplored the fact that 
the high schools in the areas where ve have lived did 
not have the vorlE experience education prograa. Too ^ 
oany high school graduates are suddenly through school 
vith some college entrance classes behind them, no 
desire or need to go on to college, no vork experience, 
no practical trailing. I believe more attention should 
be paid to this in high school and nore stress should 
be placed on good technical schools. There is a defi- 
nite need for the technical school graduate in our 
society, along with the college graduate. 



The program helps the employer get good employees. 



I feel this program might bast be worked out on 
vo-tech or Junior college rather than a high school 
level. 



Businessmen need to give more emphasis to over-all 
training, not Just one Job. It is too easy to put kids 
on routine Jobs. 



This program was especially helpful in teacher educa- 
tion when I went on to college. 



I have been constantly upgrading my knowledge in the 
skills and have for five years now been employed by an 
excellent firm and now make a salary comparable to a 
man employed in the same capacity. 



Women students should be encouraged to tackle any type 
of Job they prefer and have an aptitude for, they can 
suooeed— times have changed since I graduated in 19^2. 



APPENDIX II 
FIRST FOLLOV-UP L£TTER 



Mr. L. 0. Broefcfflana 
Box 223 

West Glacier, Montana 

59936 
August 19, 1971 



Dear Friends 

A fev weeks ago, I sent you a letter and guestlonnaire 
eoflcerning your feelings about the vork experience education, 
(or coop education), you had while at Fergus High. To date, 
I have not heard from you. Perhaps you returned the ques- 
tionnaire in the last day or so. If you did. please sake a 
note on the enclosed copy and return it in the enclosed 
addressed envelope. Possibly you did not get one. If so, 
use the one enclosed and return it. If you do not wish to 
fill out the questionnaire, please return it with your name 
and address. I want to receive a lOOJt return on all the 
questionnaires out. Your response will be deeply appreciated. 

Enclosed is a list of former students whose addresses 
we could not find. If you know where any of these former 
students are, please list their addresses and return the 
enclosed list with your questionnaire. 

Thanks a million for your help. 

Sincerely, 



L. 0. Brockfflann 
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APPENDIX III 
SECOND FOLLOV-UP LETTER 



Mr. L. 0. Broclunann 
Box 223 

West Glaelar, Montana 
59936 

September 17* L971 



Dear Friend t 

About the oiddle of July, I sent you a questionnaire 
concerning your feelings about the vork experience educa- 
tion (or co-op education) you had while at Fergus High. 

On August 29r I sent you a letter saying that I had 
not heard from you. I iuiov that summer time is not the 
best time to send out questionnaires, but nov it is fall 
and you are no doubt back in the swing of things. Could 
you take a few minutea to help me get a 100% return on 
this study? 

If you have mislaid your roxsi. here's another with 
an addressed envelope. All information will be kept con- 
fidential. 

Your help will be much appreciated. 

Sincerely, 



!•• 0. Brockaann 
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APPENDIX IV 
THIRD FOLLOW-UP LETTER 



527 N« Lincoln Avenue 
Ftzllerton, California 
92631 

Noveiaber 15, 1971 



Dear Friends 

To date, I have '437 questlonnalrea returned on the 
work experience education (or co-op education) study I 
am doing. This Is Aearlng B0% return, not counting of 
course, those who are deceased. You can help me greatly 
by sending In your form so that I can come close to my 
original objective of a 100^ return. 

The responses I have received and read to date are 
most Interested and rewarding. If you have mislaid your 
form, here's another with an addressed envelope. All 
Information will be kept confidential. 

Ky address has changed, as you will note. We are 
now back at our home In Fullerton. We enjoyed our cabin 
In Glacier Park this year very much. We will be back In 
the Park again next summer and If you come that way, 
please stop to see us. We are In Apgar Village. 

Sincerely, 



L. 0. Brockmann 
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QUESTIONNAIRB 



Some years ago you were enrolled in a work experience education 
program under ray general supervision at Fergus Countj' High School, 
For me, the fourteen years I spent vorlcing with young people there 
were some of the most rewarding I ever had* 

Now, yeiirs later, many educators are interested In what this nrof^rair- 
may have done for you. Vou can help greatly by participating in a 
follow-up study of the values work experience education (part-time 
CO'Op we called it then) had for you« Please complete the enclosed 
questionnaire. Yoq .probably have some ideas about the value of this 
experience for you. Your answers could be most helpful in the further 
developn^nt of programs of this kind for the -benefit of young pr*ople. 

Please return the questionnaire in the enclosed addressed stamped 
envelope* 

I hope I can visit with many of you personally before the ttudy is 
consisted. 

Sincerely, 



L. 0. Brockmann 
Box 223 

West Glacier » Montana 59936 
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FILMED FROM BEST AVAILABLE COPY f 



3 

4»5 



Office Use 
Only 



PIc««« check th* approprlat* eolum to Indicat* hew you faal 
ne« about tka asp«riai»eaa ymt had whan you w>ra aurollad !■ 
this prajru. Thank you fcr your halp. U 0. SroetnaM 



^ 

a. 



c 

CO o 



U Do you noM fttl th»t in tlic «f«« of ¥0C4tSeMl cholc* 
iht Mork tsptritnct tducttlon you tot 

Ooicmiiit your choSct of lift vofk? 



1. 
2. 

3. 
*• 

5. 
(. 

• j 
1. 

2. 

3e 
I. 

5. 

i 

s. 

5. 
10. 



ulvt you ^nd«fitnt«l Idtaa or background of businoott^ 
Mtkt pro^rtsa toward a chostn oecupat loaal 900!? " 
Do«tlopt apprtciatien and imdtrstaadiiig botvacn '~ 
foraa! tducatlsfi and job aucctts? , 
Eiplcrt tht fialds la Mch your occupational 
Inttraaia Xay? 



Oattmint your auliabllity for tlioaa f iaXdat 

you ft#l that in tht Area of gattliif and boldlag 
9b the work txptritACa tducatlen Holpad you tot 

Gtiii knovltdst and attittidea nacossary for auectaaf^i 

jap p«Horit4Acat 

Acquira tfc« baala^^jita of ^ad^wtry? ^ 



Utm to as£uaa raaponaibtllty? 

Halp you to underttaiid tba ralatJoftaUp of tbt work 
yuu did and vtsaa you ractlvadt 



broaden your uAdfirstandSng of tbo occupational 
«orld and working cendlttona fn iha i»orld of work? 
Cot your f Irat jobt . 

Uam tht f uad^aantala of ba lap an anployae? . 
Halp you f Inanelallyl 



••f • ' •'»^^ wm**g w ^^^^^^^^^^^^^^^^^^^ 

Itovo up tha laddar In your oceupatlonT, 
Achltvt happlnasa In your voHet " 



Do you now ftol that In tko araa of huntn ralatlona 
tha work axparltnet education htlpad you tot 
U Uarn to get along with fellow anployooal ^^.^^ 
Uirn to got along with aaployerat _ 
9a«elope personality and poloa? 



2. 
4. 



Vtke a noro aatlafaetory echool a^juatoani than 
you otherwiae night have nadct . 



Do you now feel that In the area of eltixtnehip^ aducatl^on^ 
the work <j(^erloncc education helped you tot 
!• Ofvalope bntter underatanding of the connunlty? . 
2m Hake the transition fron school to worttt 

Beccne a nort rnaponalblo citlsen than you otharwisn 

felt you night have boont 



,6 

_8 



.10 
11 



^12 

- 14 

-16 
^ 1« 

- 20 
. 21 



22 
24 
25 



26 
28 



II you «rt M« who 414, !■ which of th» provlout pol«t« TTS It h«lp youl 
LUt M •» art tppropria«» for OMosplo Ui| t|«4| oto^ 



Sost goiMnl quootioflwt 

U 014 you 00 on to school btyond high ochoolt Yet >o HhUh tchool^or cci:#;<$ 
NlQhflst iovol otUlM tf . 

Oo8roo{t) If oOf? — — — — 

2« WhAt htvo you dono tinct t«klii9 tho work oMporlonco " 
odttOAtioAi List tho Jobs you hovo h«ld by th«lf cltssl* 
ffeatioHf ••§m» rotkehoTy hoao^akoTf toschoff etc. TIbo 
spoAt In ooch* 



Jo Voro you In tho oriiod sonrico? _ *f vHit sorviso w«ro 

y^* Ploftso cUsolfyOAy scf^lco school you hod, o«9«f 

oloctronlcs, ra4iot boklot^ otc, 



.014 tho oonrico ouporl^o co»trlbut# to your occupotioasl 4oviiop«Mt7 Tos^ 

4. *«h«t io your prttoiit Inooao r«iia«^ tStOOO-J-JM. . tlO,aOQ,«14.^^ , 

|15,OOap-J),5)J^...^ |20^000. 0114 ovor 



ill. Addltfoiial coMMtft about your MpcrlMiCM fn or fro* thio pro9rai (Say it 
th« way you ^fii to »ay It* T«ll It os It It with yoM)i 



Kaat 



Addrtot 



ll«ti«fi nMti 
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APPENDU VI 
TABLE X 

SIGNIFICANT DIFFERENCES OF QUESTIONNAIRE ITEMS 



'*(0/E) 



I.l 


.01 


1.2 






.PUJL 


1.5 


.001 


NS 


1.6 


.01 


II. 1 


.001 


II. 2 


.001 


II.3 


.001 


II.? 


.001 


II.5 


.001 


II. 6 


.01 




.001 


II.8 


NS 


II. 9 


.001 


II. ID 


.001 


III. I 


.001 


III. 2 


.001 


III. 3 


.001 


lll,k 


.01 


IV. 1 


.001 


IV. 2 


.001 


IV.3 ' 


.001 



F 

(0/E) 


T 

(0/B) 


H/F 


r 


.001 


NS 




• uux 


.0? 


jl 


• uux 




• uux 


• UUX 


.01 


.01 


.001 


NS 


.001 


.001 


.01 


• UUX 


• 001 


.001 




• uux 


.05 


.001 


.001 


.001 


.01 


.001 


NS 


.001 


.001 


NS 


.001 


.001 


.01 


.001 


.001 


.001 


.001 


.001 


NS 


.001 


.001 


NS 


.001 


.001 


.01 


.001 


.001 


.05 


.001 


.001 


.05 


.001 


.001 


.001 


.01 


.001 


NS 


.001 


.001 


.01 


.001 


.001 


.01 


.001 


.001 


NS 
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